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RESUMEN.
El objetivo de esta tesis, es mostrar el estudio investigativo que realizamos en el Centro de Lenguas
Universidad de la Salle (CLUS), acerca de las actitudes y creencias de los profesores de Inglés, en
cuanto a la manera de enseñar inglés y el de ser profesor de inglés.
Las creencias y actitudes de los profesores son importantes para entender la forma en que ellos
desarrollan sus clases y las prácticas que mantuvieron durante su experiencia enseñando. TALIS
examina las creencias, actitudes y prácticas de los profesores y las compara con otros profesores,
escuelas y países.
El logro de los estudiantes es importante, porque los resultados de los mismos dependen de la forma
en la que el profesor se comporta y maneja el salón de clases. Uno de los temas que más influencia el
comportamiento de los profesores es la tecnología.
Las creencias y actitudes de los profesores no son profundamente estudiadas, debido a una
necesidad para confrontar sus creencias y valores fundamentales. Waters, Marzano y McNully (2003)
proponen algunos cambios que se ajustan a las prácticas del uso de la tecnología sin cambiar
estructuras existentes y creencias. Esto requiere nuevas formas de mirar la pedagogía y en cómo los
profesores conceptualizan su trabajo.
Para saber cómo los profesores entienden y conceptualizan su trabajo, es necesario entender sus
creencias y principios.
Las teorías del constructivismo en el desarrollo de los profesores están de acuerdo en decir que las
teorías personales son la tarea principal para los profesores (Golombek& Roberts, 1998). Ellos
también mencionan los cambios en las creencias de los profesores, éstas preceden a los cambios en
su práctica a la hora de enseñar. Hampton (1994) aclara que las creencias de los profesores
determinan cómo ellos se comportan durante las clases.

Palabras Clave: Actitudes, Creencias, Motivación, Profesores, Experiencias
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Abstract
This paper‟s objective is to show the research study that took place at Centro de Lenguas
Universidad de La Salle (CLUS), on English teachers‟ attitudes and beliefs about teaching
English and being an English teacher at CLUS.
Teacher‟s beliefs and attitudes are important for understanding the way teachers develop
their classes and the practices they hold during their teaching experience. TALIS examines
teachers‟ beliefs, attitudes, and practices and compares teachers, schools and countries.
Students‟ achievement is Important because students‟ outcomes depend on the way the
teacher manages the classroom and also depend on the teachers‟ behavior inside the
classroom. One of the topics that most influence teachers‟ behavior in class is technology.
Teachers‟ beliefs and attitudes are not deeply studied due to a need to confront their
fundamental beliefs and values. Waters, Marzano, and McNully (2003) propose some changes
that adjust current practices in the use of technology without changing the existing structures
and beliefs. This requires new ways of viewing pedagogy and how teachers conceptualize
their job.
To know how teachers understand and conceptualize their job, it is necessary to
understand their beliefs and principles. Constructivist theories of teacher development agree
in saying that personal theories are the central task for teachers (Golombek& Roberts, 1998).
They also say that changes in teacher‟s beliefs precede changes in their teaching practices.
Hampton (1994) notes that teachers‟ beliefs determine how they behave while teaching.
Keywords: Attitudes, Beliefs, Motivation, Teachers, Experiences
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Chapter 1
1.1.Introduction
Language teachers hold their own beliefs and attitudes in classroom activities.
A belief is a form of personal knowledge consistent of implicit assumptions base on
teaching process (Kagan, as cited in Borg, 2006).Beliefs are one of the most
important things to consider in English teachers. Attitudes may encompass affective,
behavioral and cognitive responses (Gardner, 1985). This research project develops
these two terms because they reveal how and why teachers behave in a particular
way in the language classroom.
In language teaching, beliefs are personal experiences or knowledge used in
different circumstances according to Kagan (Mentioned in Borg, 2006). Attitudes are
the cognitive responses to diverse situations along the classes according to Gardner
(2003). Considering these two concepts, we develop the current research in which we
could understand why teachers behave in a particular manner when facing the
language classroom. We came to this research because we conducted preliminary
observations to different English lessons and we could see that teachers had different
attitudes and behaviors in front of their students. It may depend on their mood, or
their last teaching experiences, or the way in which they think of teaching.
This research takes place at Centro de Lenguas Universidad de la Salle
(CLUS), during the three semesters of pedagogical practice with different English
teachers and in different schedule. At the beginning, in pedagogical practice I, we
were only allowed to observe the classes one day a week. In pedagogical practice II
and III, we had the opportunity to teach English one day a week to the students who
were studying at CLUS. These classes in the three pedagogical practice stages were
individually although the whole process of research was in groups.
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The main objective of this research is to understand and interpret teachers´
beliefs and attitudes inside the English classroom. The research follows the case
study methodology. The instruments of data collection are a battery test, interviews,
observations, and a questionnaire. The approaches for data analysis are content
analysis and narrative analysis. We present our research study by describing the
research statement (the punctual case to study), research questions and objectives
with the justification in this chapter.
In chapter two, we present the theory that gives the foundation of our research.
The concepts we define are teachers‟ attitudes and beliefs plus the manner they
connect to teaching experiences. In addition, we relate how our preliminary
observations allow us to research more on teachers‟ behaviors and explore more in
teaching implications. In this chapter, authored concepts expose an ampler
understanding of the concepts presented.
In chapter three, we explain the parameters of this study. Therefore, this
chapter covers the method of research (case study) and the procedures and steps we
follow in order to accomplish the research objectives. Afterwards, we present the
instruments and procedures to collect data in line with the method to analyze it.
Therefore, we make a clear description and the data collection steps to gather the
most important information.
In chapter four, we analyze the data collected and the results we gathered along
this investigation. We divide it into three categories, which are Conditions to
promote English language; Teacher‟s Interactions with the Students are Fundamental
in the Teaching Process and CLUS teachers‟ beliefs and attitudes during their
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English classes. In addition, the last stage is divided into beliefs and attitudes
separated into different categories each.
In the last chapter, we conclude and provide pedagogical implications about
the whole research. In this chapter, we realize that English teachers do not have the
same teaching attitudes and beliefs during English classes. Teachers‟ behave
according to students‟ needs, to their mood and according to what the institution
requires. According to the pedagogical implications, teachers must be careful with
the way in which they conduct their classes because it can have a positive or negative
response from the students.
1.2. Justification
We developed this project because it is a worthy searching resource for people
belonging to the English language education. It cannot only provide teachers with
important data to reflect during a class, but also it can help teachers and students to
understand different attitudes and beliefs throughout an English class. Along the
investigation, we could see the need to understand why teachers behave, act or
perform in diverse ways. Teachers are not the same every day, and their behavior
varies accordingly to their mood or their disposition to perform a class.
Furthermore, this project resides on understanding if teachers‟ beliefs and
attitudes are connected with their experiences. The reason for this is that teachers are
bound for teaching based on all their set of beliefs and attitudes about teaching.
Those beliefs and attitudes for teaching are displayed in their experiences as teachers
or probably in experiences during school or majors. This understanding is useful in
the field of pedagogy because future English teachers can recognize that a trajectory
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is necessary to create pedagogical and disciplinary knowledge to conduct their
classes.
Additionally, this project helps identify a different set of beliefs and attitudes
of teaching a second language in the local context. It is important that teachers get
familiar with their own way of thinking and behaving in different classrooms in order
to understand how they teach. Teaching English may hold drawbacks; however,
when teachers know their beliefs and attitudes, they are able to improve students‟
learning process and increase their liking for English. In the same way, teachers are
able to manage many styles and strategies to teach English.
Through this project, we realize that teachers have an influence on their
students‟ lives. At this point, there are different factors that we have to take into
account as future English teachers, for example, context, language, rapport and
expectations about teaching and liking for teaching English. We recognize that
teachers are an essential part in the society and development of the country.
This project is an important tool for our career because it lets future teachers
know about the possible beliefs and attitudes that they will hold while they teach in a
language classroom. In addition, it is going to let upcoming teachers see and be
aware of their beliefs and attitudes in an English class. Those beliefs and attitudes
can be both good and bad. The good ones such as being polite, paying attention to
students‟ comments and needs, being talkative teachers and so on are the ones that
future teachers can learn and implement in their own classrooms. Furthermore, we
have the opposite attitudes. Those bad or negative attitudes and beliefs are when
teachers do not have a good disposition for the class just because the demands of
their professional life.
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Alternatively, such attitudes and beliefs may emerge when teachers do not
provide feedback to students, or not prepare the class in advance, or not demand
students to participate during the class and to do homework. Another important fact
is that teachers do not produce any impact in students‟ learning. Overall, our project
is helpful for those new teachers who may not have these beliefs and attitudes much
clear.
1.3. Problem statement
In the seventh semester of our major, we had to observe the way teachers at
CLUS performed their classes. During those observations, we as researchers noticed
that all teachers had different methods and behaviors when developing their classes.
In the same way, we observed that some particular teachers seemed not to like
teaching English or being and English teacher. We said thisbecause we noticed that
those teachers did not greet their students at the beginning of the class, they based
their class exercises on the book only, they remained sitting at their desk, or they just
played a movie and that was the class.
These situations might talk about the reasons they did not follow the ideals
about being an English teacher. If we consider teachers‟ background and their
experiences during their professional life, it is possible to construct their beliefs
which are visible in their attitudes when they are teaching English. Teacher‟s attitude
about being a teacher and teaching English is the response of his/her beliefs about
being a teacher and teacher English. Therefore, beliefs and attitudes mold teaching
performance. We wanted to research on this case.
In terms of the way teachers teach, through the observations, we noticed that
they followed the script of the plan and the sequence of the textbook or material they
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used (books, photocopies and own material). We also noticed the manner they
performed their class, the response from their students (paying respect, following
instructions and practicing language instructed), timing and mainly the way that they
applied TBL in their classes. These observations also took place at the beginning of
our practicum. We realized that a very interesting case to analyze was emerging.
It was about teacher‟s attitudes and beliefs in front of an English class.
Therefore, a second reason of the emerging case was that we realized that one of the
teachers at CLUS did not follow the class according to what TBL principles says. We
observed that the teacher was unfriendly, unkind and was not talkative. Her attitude
was not to manage student‟s learning as TBL suggests. For example, most of the
teachers at CLUS were interested in their student‟s development; they had a positive
attitude in class so students were positive too. Furthermore, teachers planed their
classes in advance and they considered themselves as creative, and teachers faced
real contexts, attitudes and new ways to see the world in every class. We are not
saying that this teacher did not have these attitudes but they were not as clear as they
were in the other teachers.
In sum, we decided to focus on this topic to understand teacher‟s attitudes and
beliefs in an English class because as students we expect teachers not only to be
upbeat, friendly, respectful and lovely, but also to pay attention to language learning
aspects in class in order to facilitate language-learning process. For Example, we
expect that the teachers write down the objectives of the class on the white board,
clarify tasks, and provide vocabulary, among other teaching actions. Some teachers
at CLUS did all of these but unfortunately not all of them have it.
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In all the preliminary observations, we kept in mind that, teachers should use
TBL as a methodology at CLUS. They have to connect it to the fact of being a
teacher and an English teacher. In some of those observations, it is notable that
apparently being a teacher is not the main goal. For example, in one specific case, we
noticed that one of the teachers did not use the TBL principles to teach and to follow
the students‟ interest to promote the English learning. This particular teacher seemed
to have a careless attitude with respect to what students need to do in class for
learning. The teacher only followed the book activities, limited the space in
classroom and avoided responses.
The teachers‟ experiences connected with the TBL approach at CLUS have the
goal to call students‟ attention and performances. The way teacher behaves in class
causes a particular student‟s behavior. For example, when teachers connect
everything that they teach with TBL they make students accomplish the language
levels and its use in context.
Teachers at CLUS keep in mind the use of language not just for an academic
purpose. One of the goals in their courses is that students use a language for their
majors. To reach this, teachers should put in practice not only their content and
pedagogical knowledge, but also they need to make connection between context and
the students‟ needs. It is with the aim to create an impact on the students and a truly
interest in their learning process.
According to those preliminary observations made at CLUS, we realized that
teaching motivation is an essential part of teaching. In agreement with one of the
authors in our theory, R. Graham and M. Walsh (1996), “Motivation is the key
element to succeed when teaching to young adults that have specific purposes when
learning a second language” (p.6). Therefore, teaching motivation involves teachers‟
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experience in different contexts and the ability to adopt a number of different roles in
the class. This seems to be the case of teachers‟ at CLUS. These contexts were they
teach, or have taught, affect their beliefs of teaching and being an English teacher.
Researchers recognized that teacher‟s attitudes likely have an impact in their
life and students‟ life. A possible reason for this is the tentative connection between
what teachers want to be and to do and the way they guide their classes. In our
observations, we detected that teachers with a more cordial attitude and a better
disposition in class had a better results in student‟s response to the class.
Through the observations, researchers understood that teacher‟s attitude was
strongly link with their life‟s career as teachers and English teachers. In this way,
teachers handled and assimilated the student‟s behavior and gave them all what they
need to develop their skills in their English learning process.
When we were interviewing the teachers, we sought for knowing what their
perception of attitudes and beliefs was, and how these attitudes and beliefs affect the
way they conducted their classes. After that, in our observations, we corroborated
what teachers had previously said. This practice was done due to the necessity to
know how the teachers perceive themselves and how different it is from what they
think to what they really do when performing their teaching practice. For this
research study, it was also very helpful to know how teachers saw themselves and
how it was coherent with what they were doing in class.
The other part of the research was to contrast what teachers said with the data
gathered and the research done. In this sense, we could verify if in fact the attitudes
and beliefs were a vital part in the art of teaching.
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All attitudes teachers showed during their classes and the beliefs they projected
during the preliminary observation phase in our practicum made us want to discover
and deepen into them. Every time we observed again, a new doubt about teacher‟s
beliefs and attitudes came to us. Therefore, the case we are going to study is the type
of beliefs and attitudes that EFL teachers hold about being an English teacher and
teaching English, and how they relate to the way they teach at CLUS. All of this
because teaching reflects the beliefs and the attitudes teachers have towards teaching.
1.4. Research Questions
What are the EFL teachers' CLUS beliefs and attitudes about teaching English
and being an English Teacher?
How do those EFL teachers' beliefs and attitudes relate to the experiences these
teachers have had when teaching at CLUS?
1.5. Objectives
1.5.1. General
The main objective of this project is to understand and interpret teachers´
beliefs and attitudes inside the classroom, during an English class at CLUS, and the
way teachers connect them with their teaching performance.
1.5.2. Specific
•

To identify teachers‟ beliefs and attitudes inside the classroom about teaching

English.
•

To explore what teachers reflect about their teaching experience at CLUS.
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•
To describe the relationship between teacher‟s beliefs and the way they teach
their classes.
Chapter 2
2.1. Literature Review
During the preliminary observations made at Centro de Lenguas Universidad
de la Salle (CLUS), we realized about differences between teachers and the way they
teach. We observed many phenomena that have to do with teachers in front of the
students. That is why researchers want to investigate about it. We take into account
the beliefs that teachers hold to conduct their English classes. According to Richards
and Lockhart (1996), language teaching has been based on teachers‟ attitudes and
behaviors and the response of students according to the way teacher teaches. That is
why, it is necessary to understand how teachers involve attitudes and beliefs in a
behavioral aspect.
As mentioned, this project bases on observations made at Centro de Lenguas
Universidad de la Salle, specifically with the ones made in the pedagogical practice I,
when the researchers observed some attitudes from the English teacher like making
faces, not paying attention to the students, or being upset during the class. That is
why we wanted to develop this project. The specific teacher we referred to above
was not in her best mood, thus, we got interested in looking at teachers‟ attitudes in a
deeper way. Equally, we got interested in identifying how this kind of things can
affect an English class. In our conception, this interesting topic about teacher‟s
attitudes and beliefs is one that everyone must investigate and see to understand why
teachers act in a class in a specific way or behave in a different one. It is not to do
prejudices because the majority of the people think that only observing a class and
saying wrong teachers‟ conceptions is a deep analysis. What a good researcher must
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do is to collect as much information as possible to evaluate everything and finally to
do a good examination of teacher‟s attitudes and beliefs in front of English class.
The instruments to collect data in this research explore the teachers‟ beliefs
and attitudes at CLUS during the English classes. Something else that we consider
important is teacher‟s life and career histories otherwise their perspectives about
traditions or teacher‟s image in front of the classroom. This information needs lots of
time to be gathered by using the interviews, observations, and questionnaires.
Furthermore, the target population will be teachers at CLUS, who teaches in basic
and intermediate levels.
Finally, we are going to talk about topics related to our investigation. All of
them are important to what we want to investigate along this research project. The
most important ones are teaching English, teacher‟s beliefs and teacher‟s attitudes.
That is why researchers want to start talking about “teaching English” and what it
implies.
2.2. Teaching English
Teaching English is a development that any person is able to have. According
to Ur (2009), this development wraps practice, reflection and sharing. All of them are
possible only through teacher‟s experience. Practice is the most important because it
lets teachers learn, and in this way, they are able to think about their own classes, or
the colleagues‟ classes that they observe. After the practice, the reflection comes, it is
necessary that the teacher take notes about difficult things, errors or things to
overcome. If the teacher does it, in the next opportunity, that person is not likely
going to commit the same mistakes. Later, the teacher will share his or her
experience with colleagues; they will share classroom problems, success or opinions
about teaching English. Ur stated “Teacher development takes place when teachers,
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working as individuals or in group, consciously take advantage of such resources to
forward their own professional learning” (Ur, 2009, p. 318).
English as a foreign language means to teach English to learners whose first
language is not English. To teach a second language is something that the majority of
people consider difficult, but this is about being prepared, studying a lot. It can be
done through the pass of the years. No one is able to teach a language without being
prepared, which is why most of the teachers spend a lot of time learning, and
practicing. Some of them travel abroad to improve their knowledge and to upgrade
their language skills. Furthermore, throughout the years, teachers learn tips to
develop their classes and to conduct them in an appropriate way.
In addition, teachers are able to cultivate many styles and strategies to teach
English. It does not matter if the person teaches at a kindergarten, school, institute or
university. “Styles are those general characteristics of intellectual functioning”
(Brown, 2000, p. 113). It is what makes us different from the other people.
Moreover, strategies are the explicit methods to approach a problem or task (Brown,
2000, p. 113). Teaching English is an easy way to cultivate styles and strategies.
Experience is the perfect way to develop them. It is something that people cannot
learn in books and in the university, teachers can read about it but it is not the same
when someone practices it.
On the other hand, teachers can be English speakers from any part of the
world. The issue that matters is that the teacher knows how to teach the language and
is able to transmit his or her knowledge. In addition, the institutions are the ones that
have the choice to employ a teacher who is from any part of the world; it can be
English people, Colombian people or a teacher who has being abroad. The biggest
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point is that teachers must be well prepared to do an English class, to hang out any
problem in the classroom and respond to students‟ questions.
In our context, English has an important impact in many schools, universities,
and institutes. The reason of this is the project for Colombia to become a bilingual
nation; it is not only in this country but in other countries too. In our context, the
focus stands on the characteristics of the learners and their learning styles that affect
second language acquisition. For example, it is completely different to teach English
to a group of children, a group on teenagers, and a group of adults. Children love
stories because they like to see pictures and it is easier for them to understand a topic
with stories than being in a usual class. Teenagers are very different; they see
everything from another perspective, so they like active classes like games and
interesting worksheets. Otherwise, adults are quieter, they like conventional classes,
with the book and following teachers‟ steps.
In addition, many approaches exist to develop the language classes. CLUS
follows the Task-based language learning. According to Harmer (2001), task-based
language learning (TBLL) also known as task-based language teaching (TBLT) or
task-based instruction (TBI) focuses on the use of authentic language and on asking
students to do significant tasks using the target language. Such tasks can include
visiting a doctor, conducting an interview, or calling customer service for help. The
way to evaluate it primarily bases on task outcome (in other words the appropriate
completion of tasks) rather than on accuracy of language forms. According to
Harmer (2001), this makes TBLL especially popular for developing target language
fluency and student confidence. According to Willis (1996), task-based learning
(TBL) focuses on both accuracy and fluency and it can be naturally incorporated if
tasks are used systematically as the central part of a larger framework. In this
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approach, teacher introduces and defines the topic, uses activities to help students
recall/learn useful words and phrases, and ensures students understand task
instructions. In this approach, students experience language in use within a holistic
context during the task cycle, as was already mentioned.
Going back to teachers at CLUS, they face contextual issues while they are
teaching. On one hand, the fact that students are studying there for getting a grade
makes the teachers‟ job more difficult. Alternatively, simply because teachers,
themselves, have different plans for their lives create a feeling of frustration.
Nevertheless, this is not the only issue teachers at CLUS have. They must also deal
with young adults from different majors, which make more difficult the language
teaching. R. Graham and M. Walsh (1996) suggest, “Motivation is the key element to
succeed when teaching to young adults that have specific purposes when learning a
second language” (p. 4).
It is also important for the teachers at CLUS to be aware of the students‟
proficiency levels. Teaching complete beginners requires the teacher to pay special
attention because most of the students have not had contact to other language. That is
why teacher must be careful with the way language is introduced. It can develop a
good or bad attitude for the English class. Therefore, there must be a different way
to teach young adults beginners. Another important thing that teachers should take
into account is student‟s previous education and previous English contact. According
to Lieb (1991), “adults have accumulated a foundation of life experiences and
knowledge that may include work-related activities, family responsibilities, and
previous education” and that “they need to connect learning to this
knowledge/experience base”, (p.2) and this is the best way for teachers to engage
English students at CLUS with the learning process.
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In conclusion, teachers at CLUS must reflect about how they are teaching their
classes, because their students have special needs and expectations, teachers should
take into account the main objective at CLUS. It is to prepare future professionals to
be competitive and capable of communicating in real situations, this is why the
approach that the CLUS adopted is TBL (Task Based Learning). Teachers must be
prepared both academically and psychologically to fulfill these aims; Weiss
establishes that "teachers need a coherent set of messages and clear goals to guide
their instructional choices". (Weiss, 2003, 34), so it is important to set the classroom
goals since the first day and both, students and teachers are going to accomplish their
goals in terms of English language learning.
2.2.1. Teaching English at CLUS
Teaching English is a difficult challenge because there are many students from
different mayors and most of them are at CLUS only because it is mandatory.
Therefore, teachers have to be very active and motive students during the lessons in
order to make English more interesting. However, this is not the only problem
teachers at CLUS have; they also must deal with young people. They make more
difficult the teaching because, during this stage of life, people do not care too much
things, because students are not thinking about learning another language but they
are thinking in approving the subjects and graduate from college. In this case, the
best way for teachers to develop classes is to raise their motivation, to play with them
and to make their lives easier. R. Graham and M. Walsh (1996) suggest, “Motivation
is the key element to succeed when teaching to young adults that have specific
purposes when learning a second language” (p.6). It allows teachers to be aware of
student‟s previous knowledge and to know the way student‟s prefer to develop the
classes. They can speak and make agreements for the rest of the level.
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According to Lieb (1991), “adults have accumulated a foundation of life
experiences and knowledge that may include work-related activities, family
responsibilities, and previous education” and that “they need to connect learning to
this knowledge/experience base”, and this is the best way to engage English students
at CLUS with the learning process. As well as in other parts of the world, students at
CLUS have their own motivation to learn English, in this way; teachers must fulfill
their expectations in their way of teaching.
Students needto much further than learning the four competences of languages
(reading, writing, listening and speaking). It is important to change their way to enter
and conquer the world through English, because this is the purpose of learning
English as a second language. According to P. Verghese (1989) "we need English
not only for operational purposes, but also for identifying ourselves in those who use
the language here and abroad" (p. 6), this means that teaching English at CLUS will
give students the tools to use the language as a powerful tool to be successful in the
globalized world.
Teaching subcategories can be taking as the process to determine students‟
level, age, interest, likes and dislikes, context and teachers‟ and students‟ motivation
in order to create a meaningful learning and teaching process.
2.2.2. Teaching English for adults
Teaching English for adults is complex. According to Harmer (2007) “older
learners often have a wider range of life experiences to draw on, both as individuals
and as learners, than younger students do” (p.15). Adults will share their previous
experiences and are more discipline than children are; they apply themselves to the
task of learning even when it realizes quite boring. This means, teachers should take
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into account the different students perspectives and interest. As a result, teachers
have to create a good environment and a positive attitude in adult classes.
On the other hand, adult learners are more suspicious because some of them do
not like teacher's attitudes and they prefer just to be passive learners. Silfen (2011)
explained "adults learn when they asses their own learning needs and apply their own
objectives", (p. 9) at their best, adults students have a great capacity to learn and
passion to things which interest them. In this way, teachers must be dynamic and
creative in order to motivate their students because if person feels comfortable is
easier to learn more effectively.
In the case of CLUS, teachers are dealing with young adults; this means that
students at CLUS are more critical and more demanding than younger students are in
other contexts. Having this in mind, it is mandatory that teachers prepare their classes
in order to satisfy their necessities. Basic ones can be to be able to communicate
satisfactorily in English, to fill the gap between the student and the English-speaking
world, to make the students capable to unfold themselves in a globalized labor
market, and to live the language in every aspect of the student's life. According to
Broughton (2003), "the teacher's challenge is to bring to life the language, the
literature and civilization it is his charge to teach" (p. 68-76)
2.2.3. Teaching English for beginners
According to Harmer (2009) “Teaching beginners can be incredibly
stimulating” (p.18). It is also at this level, teachers should more motivate students in
order to be active for their own learning. As well, all students respond to various
incentives. This means, teachers can design their English classes in order to create a
significant impact in students. Teachers have to take into account the way they teach.
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Harmer (2009) stated, “Beginners need to be exposed to fairly simple grammar and
vocabulary which they can understand”. (p.19)
At all levels, teachers need to encourage students to use language especially in
beginner level in order to manage an English class successfully, the teacher has to
identify the kind of beginners their students are and achieve an objective for them.
There are two types of beginners: the adult beginner and the young beginner.
Research by Grundy (1994) illustrated that “the adult beginner will always have a
clear reason for wanting to learn a language”. (p.7) and young beginner is
enthusiastic at the beginning, when they understand the learning process (Grundy,
1994, p.8).
Student‟s levels are fundamental at CLUS because teachers have to take into
account students‟ attitudes, behaviors and the way they learn. In this project, it is
important to mention students‟ levels in order to classify teachers when they are
teaching English. Additionally, in our context (CLUS), there are seven English
levels. Most of them are groups of beginners. It means teachers have to organize
their classes in order to facilitate student‟s learning process. The lessons can be fun
and they can perform well to get them engaged in their classes. Furthermore, the
curriculum should be designed with this in mind so teachers can dedicate plenty of
time to each section and design different activities for students.
2.2.4. Teaching English to Different Majors
When English teachers are preparing a class, they usually do it based on the
level of English proficiency. In the case of CLUS, class preparation goes beyond the
English level and involves the fact that the students are from different majors.
Therefore, the students have different interests. Research by College English
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curriculum requirement (2007) states that “colleges and universities should
formulate, in according with the requirements and in the light of their specific
circumstances, a scientific, systematic and individualized college English syllabus to
guide their college English teaching” (p.230) As a result, teachers should formulate
objectives which should be set in reference to different majors. In addition, teachers
have to design and apply strategies in order to improve language skills and
implement teaching methods.
These teaching methods should fit for all kind of students notwithstanding
their field of interest, because this way, students are going to feel more comfortable
inside the classroom and they are going to feel respected. Furthermore, the teachers
at CLUS have to be conscious of the levels the students are in, their majors and
interests. The teachers‟ duty is the ability to adopt a number of different roles in the
class; depending on the context, for example students at CLUS are polite and
respectable with the teachers.
2.2.5. Transition between the above and “the way I teach”
The way teachers plan their classes has to do with how they teach and interact
with students. This is a vital component in successful teaching. According to Harmer
(2009) “Language teachers need to know how the language works” (p.70). This
means, having knowledge of the grammar, lexical system, and pronunciation features
such as (sounds, stress and intonation).
2.2.6. Being an English Teacher
Teaching involves different aspects such as teachers‟ background, context,
academic knowledge and skills. Considering these different aspects, teachers have
weaknesses and strengths depending on their own experiences. Although, teaching is
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not an easy job, it is a rewarding when teachers look at their students‟ process and
improvements along their classes.The teaching process takes into account personal
and life career experiences at the moment of teaching to make a connection between
academic knowledge and the teacher she/he wants to be. Teaching is also the main
point to make students be aware of an efficient and meaningful learning process.
Being an English Teacher necessarily needs to have certain aspects to focus at
the time to teach such as combining academic, educational and pragmatic
components. In some cases, it is necessary that English Teachers focus their goal on
a communicative way, not only in the grammar structure. According to Vez and
Valcarcel (1989) “un profesor que tenga en cuenta las necesidades lingüísticas y de
aprendizaje de sus alumnos, sus intereses, sus actitudes, sus motivaciones…podrá
orientar el proceso de enseñanza-aprendizaje de la forma más real…” (p. 59). Being
an English Teacher requires a process that allows the students to feel in an
environment where learning a modern language (English) would be a way that
communication lets them participate in more spaces than inside the classroom.
Nevertheless, it is necessary to clarify what kind of aspects a teacher must
account at the time to teach. As Verdú and Coyle determine (2002) “… en el de un
profesor reflexivo, capaz de analizar su práctica y de tomar decisiones
curriculares…”(p. 92). English teachers should clarify knowledge and be conscious
of the manner to focus on their teaching practices and make decision during the
students‟ learning process.
A meaningful aspect to be an English teacher, according to Kona (2008), is
that “… a good English Teacher will know when to listen and when to talk.” (p. 14).
It means that teachers should encourage students to speak as much as possible, taking
into account two aspects, the students‟ concerns and students‟ mistakes. In this
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manner, the English teacher will provide ways to focus the language and will
implement new strategies to call students‟ attention.
For English learners, to be a good English Teacher, depends on many factors.
Brindley (2005) says that “it is important to have a teacher who is passionate about
the work…but knowing the subject is the major criterion in the definition of good
English Teacher” (p. 155)A language teacher may sometimes have knowledge that is
not enough to encourage students‟ learning. Thus, it is necessary to link teachers‟
motivation, knowledge and students‟ interest.
Language is used generally in a particular content or situation and all the
meaning is known only when the situation is known. As, Ediger (2003) determines
“in teaching English as a foreign language also the teacher should do well to keep
this natural process in view” (p. 2). It means that the way a teacher teaches English
should make a relationship between the knowledge language and the situation
(meaningful situations). For that reason, English teachers should create situations
that motivate students to speak showing the strengths and weak points to create
confidence in students‟ behavior and learning process.
2.5. Teachers‟ Beliefs
Beliefs are known as attitudes and values, this concept usually is center in
teaching, students and the educational process. Kagan (Mentioned in Borg, 2006)
says that belief is a form of personal knowledge consistent of implicit assumptions
focus on teaching process. Furthermore, it is about the knowledge that allows people
to meet goals in different circumstances taking into account preconceptions, implicit
theories and generalization from personal experiences, as Salyer explains (mentioned
in Borg, 2006 p 36).
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“Researcher interested in studying (teachers‟) beliefs should give careful
consideration to the concept, both from a philosophical as well a psychological
perspective. Philosophical works can be helpful on clarify the nature of belief.
Psychological studies may prove useful and interpreting the nature of relationship
between belief and behavior as well as understanding the function and structure of
beliefs” (Thompson, 1992, p 129).
In many fields, beliefs depend on the behavior of the person or the moment. It
has a connection with experience in the manner certain moments create
consciousness and thoughts in the English Teacher role.
2.6. Teachers‟ Attitudes
Talking about teachers‟ attitudes while teaching a second language is
important because it affects directly the students, in other words, teachers‟ attitudes
reveal teachers‟ thinking about teaching language. The investigation of teachers‟
attitudes serves as a starting point to identify the possible contradictions between
teachers‟ beliefs and the language teaching principles. Attitudes are a central part of
the human individuality (Karavas-Doukas, 1996).
For understanding a little bit better how the attitudes influence the second
language teaching, it is important to start by the beginning: the learner. This is so,
because the love for a language begins when learning and continues when teaching.
Many scholars, including Gardner (2003), Dörmyei (2002), and Schmidt (2004),
have directed their studies to how students acquire a second language, and
particularly Gardner, had designed a Battery Test called AMTB (Attitudes and
Motivation Test Battery), to understand the role of the attitudes and motivation in the
process of learning a second language. Attitudes may encompass affective,
behavioral and cognitive responses.
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According to Alice Eagly and Shelly Chaiken (1993) “attitude as a
physiological tendency that is expressed by evaluating a particular entity with some
degree of favor or disfavor”. (p. 1). Attitude is a disposition to respond favorably or
unfavorably to an object, person, institution and event.
2.7. Teaching experience
Teaching has traditionally involved teacher‟s experiences in many contexts all
over the world. Several studies have found a positive effect of experience on teacher
effectiveness; specifically, the “learning by doing” effect is most obvious in the early
years of teaching. All teachers have their own belief and attitudes, and they will take
these into the classroom with them.
Language teaching has aspects that teachers must take into account. One factor
is based on student‟s levels (beginner, intermediate and advanced) in order to plan
their classes and achieve a goal. Another relates to the age and students are in and
described as children, young learners, adolescents, young adults or adults. This
means, students‟ levels affect teacher‟s beliefs and attitudes because teachers are
more comfortable in some contexts than in others. Harmer stated, “English is learnt
and taught in many different contexts and in many different class arrangements”
(p.12).
Experiences in language teaching are the way that teachers already have been
doing through their professional education.

It means that teachers have been

working in different context so they have a good or wrong impact in their
experience‟s life. This experience provides of teaching and learning in a
communicative classrooms. It involves aspects of classroom‟s life such as the
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manner teachers create appropriate environments for language practice, manage
complicated students, and enhance the learning experience.
2.7.1. How Teacher's Experience Affects Student's Learning
Teachers are one of the most important factors that affect students learning.
Having this in mind, they are supposed to give quality education to the students.
According to Goe (2007), “quality, it is focuses on four categories of teacher quality
indicators teacher qualifications, teacher characteristics, teacher practices, and
teacher effectiveness" (p.79). Teacher‟s experiences provide many strategies and
methodologies that teachers acquire through their educational life. In addition, Goe
stated (2007) “empirically capture the primary variables examined in research studies
on teacher quality” (p.79).With this variables teachers will have a better practice
while teaching their classes and they are going to gain experience and yet more
quality teaching and learning.
Teacher's experience does not have to do with the variables given by Goe, but
also with their contact with the language and the cultural aspects that involve their
practice. Johnson (2005) explains "experienced teachers of adult English as a Second
Language (ESL) know that learning about culture is part of learning English Adult
ESL learners themselves understand that language learning consists of more than the
ability to understand new linguistic structures. Indeed, the coding and decoding of
communicative acts requires an understanding and appreciation of the cultural
context in which they occur"(p. 1). To summarize, teacher's experience affects
directly student's learning, not only because the more experienced the teachers are,
more quality will have student's learning, but also because teachers are more
prepared for getting to in close with the culture they are teaching.
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Taking into account that in the CLUS context, teachers are dealing with
students who are more critical and demanding, it is a requirement that teachers are
prepare for accomplishing their inquiries. The only way to achieve this is by having
as much experience as possible. Hattie (2009) differentiates between experienced and
expert teachers, suggesting that experience alone is not enough to determine
effectiveness. It means that teachers that continue studying and preparing themselves
after having their qualifications are in a sense more experienced than those who stop
their continuing education as they accumulate working time.
The graphic 1 shows the relationship between teacher´s beliefs and attitudes
with the way they develop their classes, and how these aspects are the grounds of the
teaching experience.

Graphic 1: Theoretical framework concepts and their relationships for this research study.

As you can see in the graphic 1, the concepts are related among them. The
biggest part of the graphic is the teaching experience because we consider that it is
what involves everything about EFL teacher’s belief and EFL teacher’s attitudes.
Then, we have two subtopics that are also important than the others are but they can
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be categorized as a next step, those subtopics are being an English teacher and
teaching English, they sound similar but they are not the same thing as you could
see before.
All around the world, students of all ages are learning to speak English; their
reasons for deciding to study English can vary greatly. Some people learn English
because it is the most important language in 21st century. According to Maxton
(2010) “Teaching English is something people do when they are ready to change
their lives” (p.2). It means that when a person is able to provide his or her
knowledge, she or he is completely ready to change not only his or her own live, but
to change other people‟s lives. A way to teach the language effectively should be
useful for students. Harmer stated, “English is learnt and taught in many different
contexts and in many different class arrangements” (p.12). Teachers must be aware
of it because this is something very important along the professional life.
In addition, teaching English is not an easy profession, it implies many things
like preparing a class, presenting a subject, working with people, evaluating students,
etc. Many people consider this as a difficult theme, but people who like it, who
completely evolved in this topic, do not consider that. Teaching English is something
that not everyone is able to do, as was already mentioned, teachers must understand
student‟s needs; learn tips to develop their classes and conduct it in a proper way.
On the other hand, teachers at CLUS must reflect upon how they are teaching
their classes, because their students have special needs and expectations, teachers
should take into account the main objective at CLUS that is to prepare the future
professionals to be competitive and capable of communicating in real situations. This
is why the approach that the CLUS adopted is TBL (Task Based Learning), teachers
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must be prepared both academically and psychologically to fulfill these aims; Weiss
establishes that "teachers need a coherent set of messages and clear goals to guide
their instructional choices". (Weiss, 2003, 34).Therefore, it is important to set the
classroom goals since the first day. Students and teachers are going to accomplish
their goals in terms of English language learning.
This kind of reflection allows determine the way and the form to teach and to
teach English in certain environments and how to conduct a research in specific
details (teaching attitudes and beliefs) regarding that those aspect have a strength link
in the experience as teachers and the knowledge in English. The ways teachers
interact with the students are fundamental in the teaching process. For example,
many factors involve teachers such as motivations, respect, recognize students and
correct students‟ mistakes. For the same reason, English teachers reflect about the
important to teaching is and contribute to the development of the society.
Thus, the most important thing along this project is to understand the
connection between being an English teacher, teaching English, the way teachers
teach and all these concepts are involved in a big one is the teaching experience.
Teaching experience is what teachers gather along the profession, all those
experiences that the person lives in the classes, in the schools or institutions.
According to those experiences, teachers provided some information about attitudes
and beliefs to the researchers in order to understand why teachers behave in a
specific way during an English class.
The experience is an essential part in teaching English because it involves all
aspect that teachers are in front of their students. Experiences have been generating
trough the different contexts and connivances‟ behavior inside the classroom. It
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involves planning for teaching, organizing materials, interacting with students,
learning to monitor and achieve a goal. Through these experiences, teachers learn
about themselves, and whether teaching is something that they can and should do.
During the investigation, our main aim was always to set the relationship
between teachers‟ beliefs about their work and the attitudes they have inside the
classroom. After interviewing and observing them, we came to the conclusion that
there is a deep connection between what teachers wanted to be and to do and the way
they guide their classes. Teachers that like what they do have a better attitude in class
and a better disposition than those who are just “doing their job”. It is important that
teachers are motivated because students reflect and imitate such motivation. Then,
the learning process is going to be more successful. According to Peck, Fox, and
Morston (1977), “Teachers with strong positive attitudes about teaching had students
whose self-esteem was high. Students seem to recognize the effectiveness of teachers
who are satisfied with their teaching performance.”
Chapter 3
3.1. Methodological Design
3.1.1. Type: Case Study
The Research design for this study follows the principles and procedures of a
case study. The case we are going to study is the type of beliefs and attitudes that
EFL teachers hold about being an English teacher and teaching English, and how
they relate to the way they teach at CLUS. In order to know why this method is
pertinent for this specific research it is necessary to indicate the procedures and steps
researchers must follow in order to carry out the Case Study. Yin (1994) offers a
very straightforward protocol approach for case study emphasizing field procedures,
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case study questions, and a guide for the final write up. This “tool” is intended to (a)
assist the researcher carry out the case study and (b) increase reliability of the
research. In other words, it is necessary to set a work plan to have a successful case
study.
This work plan consists of:
•

A purpose for carrying out the case study, this purpose answers to the

question “why” about the significance of the phenomena to analyze. At this point, the
research questions are set.
•

Theoretical framework, design of the research purpose, complementing the

research question, it is necessary to have the documentation about the phenomena
that is going to be analyzed based on prior studies and researches.
•

Data Collection, in this step, researchers gather field information acquired

from battery tests, interviews, questionnaires, observations, etc.
•

Data Analysis, the researchers are going to analyze the data collected and they

are going to compare as well with the documentation and describe the experience.
This research method extents the study to behavioral events; it means that the
researchers cannot control the events; data for Case study come from documentation,
archival records, interviews, direct observations, participant observation and physical
artifacts (such as tape recorders and questionnaires) (Yin, 1994). Another reason we
consider for using this type of investigation is that it is developed in a real life
context.
Case study research has different components that allow it to work in a more
accurate manner giving the research more accurate results. In Yin‟s (2004) words:
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“The case study method is pertinent when your research addresses either a
descriptive question (what happened?) Or an explanatory question (how or why did
something happen?); in contrast, a well-designed experiment is needed to begin
inferring causal relationships (e.g., whether a new education program had improved
student performance), and a survey maybe better at telling you how often something
has happened”. (p. 2)
According to Yin (1984), “constructing a clearly formulated question that
describes an important research issue or problem of interest is the key element for the
development of a successful research” (p.63). It is also important for a case study
research to have a control of the evidence and the information gathered during the
process. Yin (1984) suggests that evidence for case studies should come from at least
six sources such as documentation, archival records, interviews, direct observations,
and participant-observation and physical artifacts (p. 78-99). This evidence is the key
element for controlling and handles the research.
3.1.2. Instruments‟ description
The instruments to collect data are battery test, interviews, observations and
questionnaires. First, battery test are with predetermined questions in a written form.
Secondly, interviews are going to provide us personal experiences and let us know
what teachers really think about their profession and a comparison between the
beginning and nowadays. Then, observations are going to “enable researchers to
document and reflect systematically upon classroom interactions and events” (Burns,
1999, p.80), and questionnaires are going to let us confirm all the information we
gather with the other instruments.
In addition, the instruments measured aspects of attitudes and beliefs in
teachers according to strengths and weaknesses and their motivation about teaching
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the English language. Battery test, Interviews, observations and questionnaires are
going to help us to go beyond describing teacher‟s attitudes and beliefs, in order to
go beyond the ideas that usual teachers have to enhance and improve students‟
attention. Furthermore, it is useful to analyze and explain why or how the classroom
is in a determine way during an English class and if the teachers´ ideas about Beliefs
and Attitudes corresponding to their classroom management. Those data collections
instruments will provide us useful information on teachers‟ perspectives, as well as
details about the teaching process.
3.1.2.1. Battery test
This battery test is based in the Attitude/Motivation Battery test designed and
developed by R.C. Gardner in 2004.
Battery test is at the beginning of the teachers‟ Attitudes and beliefs research; the
researchers proposed and applied a Battery Test to clarify punctual aspects from the
teachers‟ thoughts. The battery test explored how teachers motivate themselves when
teaching their classes at CLUS, it collected information about their personal beliefs
when talking about English as a language, teaching as a career and teaching English
as a way of life.
The battery test was composed of affirmations about their work, and their
beliefs about it, in which teachers did not have to answer a question, but they express
their level of agreement or disagreement with the given statement. This battery test
was a supportive tool for the investigation about attitudes and beliefs of teachers at
CLUS; the teachers answered it affirmations about their work, and their beliefs about
it, in which teachers did not have to answer a question, but they express their level of
agreement or disagreement with the given statement.
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Battery tests are mainly used in psychology investigation. We decided to apply
it in this research study because the topic of investigation has to be with teachers‟
inner beliefs about their job. This battery test has four groups of questions essential
for this investigation. Those are beliefs about English, beliefs about teaching, beliefs
about teaching English and attitudes.
A Battery Test is a good tool to collect information about the background in
this case teachers‟ Attitudes and beliefs, but it conducts always to the same answers,
information that is involve in previous investigations.
The researchers consider that the application of a battery test before the other
instruments as they are: interviews, observations and questionnaires; provide
information avoiding bias. The use of the battery test in this point of the research
gives us the key elements for the development of the other instruments mentioned
before. This way we could guide our research in the direction needed for
accomplishing the investigation.
3.1.2.2. Interviews
Interviews are a systematic way of talking and listening to people and are
another way to collect data from individuals through conversations (David & Sutton,
2004). Data is collected from the interviewee or respondent who is the primary data
for the study (Bhamani, 2008). Interviewing is a way to collect data as well as to
gain knowledge from individuals. Interviews are ways for participants to get
involved and talk about their views. In addition, the interviewees are able to discuss
their perception and interpretation in regards to a given situation. It is their clear idea
from their point of view. The researcher or the interviewer often uses open questions
to inquiry about, experiences as English teachers, conceptions of the ideal English
teacher, teaching experiences, etc.
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The researcher has to know and select the appropriate method for addressing
the needs of the research question. Then, the researcher has to make a decision and
choose the right method for that study. In this research, the type of interview is semistructured interview. It is a combination between structured and unstructured, where
the interviewer will ask a set of open questions to all CLUS language teachers and
does not limit respondents to a set of pre-determined responses. “Semi-structured
interviews where the interviewee is asked to tell a story produce a narrative of some
sort regarding all or part of their own life-experience” (p.5). It means, semistructured interviews also allow teachers the freedom to express their point of views
in their own terms.
Semi-structured interviewing, according to Bernard (Mentioned in Berg,
2002), “That in a situation where the researcher has only a chance to interview, semistructured interviewing is best” (p.61). We will use semi-structured interviews
because questions can be established ahead of time and this allows the interviewer to
be prepared and appear competent during the interview. This type of interview is
fundamental for this research project. It provides to gather data in order to give
answer to our case.
Data collection has its complexities and demands. Interviews allow making
open questions directly focused on the behavior inside the classroom. At the same
time, it may give a clear idea whether the teacher inside the classroom makes the
connection between Teacher‟s Attitudes and Teacher‟s Beliefs. In questionnaires the
answers will clarify and ratify the answers in the previous instruments; interviews
and observations. In this case to see the relationship between teachers‟ experience
and English knowledge.
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In a whole, these instruments can reach to measure aspects of attitudes and
beliefs in teachers and learners according to strengths and weaknesses and their
motivation about teaching and learning. Interviews and observations go beyond
describing the behavior. Those instruments are useful, because allow to analyze and
explain why or how the classroom is in a determine way to clarify teacher‟s
experience and probably to focus the idea of the ideal English Teacher.
3.1.2.3. Observation
This instrument is a quantitative method that allows the researcher (s) measure
classroom behaviors from direct observations that specify either the events or
behaviors that could be observe and how they are record. Generally, collected data
from this procedure focuses on the frequency with which specific behaviors or a type
of behavior occurred in the classroom and measures their duration.
Observation can be participant or non-participant, covert or overt, structured or
unstructured. Observation can be used in service and leisure environments to
examine facilities and physical environments, customer interactions and staff
interactions (Slack & Rowley, 2001).
Observations are going to “enable researchers to document and reflect
systematically upon classroom interactions and events” (Burns, 1999, p.80). Prior to
the use of systematic observational methods, research on effective teaching typically
consist of subjective data based on personal and anecdotal accounts of effective
teaching. In order to develop a scientific basis for teaching, researchers began to use
the more objective and reliable measures of systematic classroom
observation. Observation is going to be handling in a way that focuses on the
manners the CLUS teachers teach. Then, we are going to make a comparison
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between observations and interviews to see if the focus on teaching English has a
connection with the attitudes and beliefs and the way that they teach.
As researchers, we consider implementing observation after the interview,
because it allows contrasting the information gave it before with the results from the
observation. A contrast between the interview (all the concepts, perceptions and how
the experiences have given a different perspective) and the role during an English
class.
3.1.2.4. Questionnaire
Questionnaire is a significant factor in its project. Gillham argued,
“Questionnaires are any written instruments that person respondent with a series of
questions or statements to which they are to react either by writing out their answers
or selection from among existing answers” (as cited in Brown, 2001, p.6). Although
a questionnaire is one of the ideal methods for learning about every educational
process, a well-designed questionnaire can enhance our understanding of just about
any educational issue. Thus, questionnaire research is very appealing when sample
generalizability is a central research goal.
In addition, questionnaires have different written ways, as researches, it is
important to recognize that we cannot expect a perfect answer. It means that, we
have to construct and use the questionnaire to help respondents give the researches
the best information that they can. In all cases, questionnaire is to provide a
standardized particularly relations about attitudes and opinions.
Moreover, questionnaires are designed in different ways to obtain information
about a specific situation. As researches, it is important to recognize that we cannot
expect a perfect answer. It means that we have to construct and use the questionnaire
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to help respondents give the researches the best information that they can. In all
cases, questionnaire is to provide a standardized particularly relations about attitudes
and opinions.
Furthermore, the questionnaire is going to help the researches to contrast the
previous information that was collecting in the battery test, interviews and
observations about teacher‟s beliefs and attitudes in order to understand and achieve
the objectives in this project.
Those data collection instruments provide us with useful information of
teachers‟ perspectives of attitudes and beliefs as well as details about the teaching
and learning process. They provide information like experience and perception of
their own practice teaching and teaching English.
3.1.3. Defining the context
The “Centro de Lenguas de la Universidad de La Salle” is a center for Human
knowledge Development; this Centre makes part of La Salle University. The primary
function of the Language Centre is to train La Salle university community and the
public (Universidad de la Salle, n.d.). There are many courses in foreign languages,
and custom groups, at different levels from basic to advance. The environment
allows students to be part of a team and have the support of a tutor who clarifies
possible doubts about grammar, vocabulary or pronunciation, and it helps them to
reinforce their learning.
In addition, the courses have two approaches: the communicative approach and
task-based learning, Approaches are necessary in all the classes because they are the
strategies that a teacher can use to develop the class. According to (Universidad de la
Salle, n.d.) those approaches allow students to know how to perform in real
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situations, they may encounter when traveling in a specific contexts or to live in
countries that speak the target language, in this case English (Universidad de la Salle,
n.d.).
To achieve these important things, the class must follow the next steps:
presentation, practice, and production. First, the teacher presents an item of language
in a clear context, Students then have to complete a controlled practice, it could be a
worksheet to fill in the gabs or to match, and at the finally students develop a task in
which they have to produce the topic that has already been learnt. Thus, this Centre
provides linguistic tools that facilitate understanding and enable effective
communication to its students (Universidad de la Salle, n.d.).
On the other hand, this research focuses on Language Centre students who are
studying English. The groups are usually composed of twelve or fifteen students who
study different mayors in the morning. Their ages are range from 16 to 25. The
students in this program take sessions of four hours, with a break of twenty minutes
one day a week. The Language Centre asks students to buy a workbook and it
provides students a laboratory, video beams, and CD players to work in class. It is
important to mention that teachers are in charge of these resources.
During the classes, it is up to the teacher to use any of those resources that they
have, the book is mandatory because the students and the teacher use it during the
whole level. The languages center has many CD players to do the listening sections
of the book, the teachers can ask for it in the laboratory. The laboratory is a special
source for students because in the Internet people can find a lot of material to learn
and practice English.
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3.1.4. Participant selection
Teachers‟ beliefs and attitudes are important for understanding and improving
educational processes. That is why we decided to select a specific group at CLUS.
The group was selected at random among English teachers from different levels.
During one of the observations made during classes in the afternoon and at night in
this languages center, we realized that teacher‟s beliefs and attitudes were very
important inside the classroom to improve the educational process. In our context,
many factors change or affect teacher‟s beliefs and attitudes, the way they think, their
perspective of this career, or their life-career history, those factors can be the
students, the institutions or their own coworkers.
The population to develop this investigation was English teachers who work at
CLUS in different schedules and in different days; some of them work in the
morning, in the afternoon, during the night or on Saturdays in the morning.
Furthermore, some teachers work during the whole week or just for some days from
eight to twelve, from two to six or from six to ten. We did not observe and interview
all the teachers; we decided to focus on a specific group to gather more information
and more details about them, the group was formed by eleven or twelve group of
students with the corresponding teacher because it was very difficult to interview and
observe all the teachers at CLUS due to their class schedules. The battery test,
surveys, and questionnaires were applied to more English teachers because we
wanted to clarify information given by the focal group of teachers.
Finally, this research has the instruments already mentioned to collect data.
They serve to analyze the teachers‟ attitudes and beliefs at CLUS during the English
classes. Those instruments are observations, and researchers are going to apply some
surveys and interviews before and after a deep analysis to verify the information.
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3.2. Data Collection Process
Data collection is a steadily process which contain information on teachers‟
perspectives of attitudes and beliefs at CLUS. We collected this information
systematically. This chapter presents a complete description of the stages of data
collection and explanation of each data collection instruments used: battery test,
interviews and observations log and questionnaires.
3.2.1. Process
This process begins with a Battery test designed by Gardner (2003)we adapted
it in order to gather punctual information about the teachers‟ beliefs and attitudes.
With their responses to the questions, we identify basic perspectives about the topic
under study. Consequently, the battery test is to apply to CLUS language teachers.
This battery test has close questions and clear instructions. It is also divided into five
parts for the teachers to answer according to their own experiences.
Another stage is an interview that allows obtaining data about teacher‟s
attitudes and beliefs. This instrument is useful to collect data. The idea is to ask for
clear and specific information about teacher‟s attitudes and beliefs. As a result, data
is collecting from the interviewees. In addition, the interview is in Spanish in order to
be confident with teachers and facilitate the interview with them. In addition, each
interview takes from five to ten minutes and uses a tape-recorder or camera. In some
cases, if the information is not clear researchers have to do a second interview in
order to reinforce or obtain extra information about the topic.
Another step is an observation log. The observation is useful so that we as
researchers identify different perspectives on aspects of the attitudes and beliefs of
teachers at CLUS. It focuses on a process of taking regular and conscious notice of

SOLVING THE JIGSAW OF BEING AN ENGLISH TEACHER AT CLUS

teacher‟s attitudes and beliefs in the classroom that integrate knowledge about
teaching English. In this process, it is necessary to think about how, what and how
many teachers or facts are in the investigation. Teachers through interview,
observation and questionnaire relate this data collection process.
To complete the process, the questionnaire is an important element in this
project. Additionally, it is composed of a set of written questions that teachers
answer in order to give information. In addition, the questions are in Spanish and
have 12 questions deal with four parts connivances, being a teacher, roles and
behavior, and the teacher and the students. In addition, each teacher has from five to
ten minutes to answer it. This questionnaire has open questions and space for
answers. These instruments help researchers in order to identify teacher‟s beliefs and
attitudes at CLUS.
3.3. Data Analysis Approaches
3.3.1.1. Content Analysis
In this investigation, we used content analysis approach for the data analysis.
Content analysis is a qualitative and analytical type of data analysis in educational
research. In this investigation, we applied content analysis with the battery test,
observations and questionnaires. This approach helped us to analyze data that seems
largely from how the object of analyses and content are convinced in this research.
According to Krippendorff (1980) “Content analysis is a research technique for
making replicable and valid references from data to their context” (p. 24).
In addition, this approach helps to identify and analyze texts. Text is defined
broadly as interviews, and informal conversation. To carry out a content analysis on
a text, the text is implicit or divided into some categories on a variety of levels for
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example: word, word sense, phrase, sentence, or theme and then examined using one
of content analysis' basic methods: conceptual analysis or relational analysis.
Even so, Content Analysis begins with a specific statement of the objectives or
research questions of the study. The objective of content analysis is to convert
recorded “raw” phenomena into data, treated in essentially a scientific manner so that
a body of knowledge may be built up. In fact, content analysis must deal with four
methodological issues: selection of units of analysis, categories, content, and
checking reliability of coding. The idea is to carry out the different methodologies
and categorize the teachers‟ beliefs and attitudes in order to take into account that the
information must be coherent and proper with the objectives.
The objective of applying content analysis with these instruments is to classify
and categorize teachers‟ beliefs and attitudes. This means, we expect to identify and
analyze CLUS language teachers‟ answers about being a teacher and teaching
English, and contrast those answers with their experiences inside the classroom. This
data analysis approach is pertinent for our research because its process involves the
simultaneous coding of raw data and the construction of categories that organize it.
Content analysis is also useful for the case study of this research because it gives the
opportunity to identify and classify data in a more easily way. It allows connections
in data between what teachers express and their physical presence and behavior in
the classroom.
3.3.1.2. Narrative analysis
Another approach that this research study works with is the narrative method.
It is an approach of data analysis approach used for the in-depth study of various
social and clinical problems. In addition, it allows to understand some stages or
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phases in processes, and to investigate a phenomenon in the context. According to
Webster and Mertova (2007) “narrative method inquires human stories of
experience” (p.1).
Narrative analysis approach equips the researcher with an organizational
structure designed to be receptive to analysis. In order to investigate the teachers‟
stories, we apply this methodology to gather a screen through which we can examine
teachers‟ stories. In addition, more importantly, it is a way for teachers to reflect on
earlier or current perspectives in order to construct or reconstruct their own
experiences about teaching.
Moreover, it is pertinent to mention that narrative analysis allow researchers to
analyze teachers‟ life career histories and all the process that they had during their
learning stage. According to Merriam (2009), this narrative analysis is known “As a
research technique, the study of experience is through stories” (p.202). That is why
researchers consider necessary to use this technique to follow teachers‟ experiences,
background, and perspectives about their teaching experience.
3.4. Validity and reliability in our research
Validity is the honesty of the data achieved (Cohen, Manion, & Morrison, 2007), or
as Lissitz supports, it “is the degree to which evidence and theory support the
interpretations of instruments entailed by the proposed uses of instruments” (p. 153).
It means that validity needs to show logic and coherence from data gathered. We
guarantee validity in our research through the real data gathered and the research
instruments with their procedures. The data collected has real CLUS language
teachers‟ answers and behaviors. The data collected is true under every possible
interpretation or comparison with theory included in chapter two.
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Besides, we guarantee validity in our research through the procedures to
collect and analyze data in the instruments. First, we apply the battery test to
establish preliminary beliefs. With interviews, we confirm the preliminary beliefs as
new beliefs emerge. These interviews also generate an initial set of attitudes to take
into account in the observations. In the observations, we reconfirm the set of beliefs
and verify CLUS language teachers‟ attitudes. The questionnaires are the final step to
verify all data collected. We remark that the analysis we do with the data gathered in
every instrument are analyze by following the definitions and understanding of the
main theoretical constructs of this research.
The same processes of data collection and analysis provide reliability. It occurs
because in further research, investigators can interpret their data so they can get the
beliefs and attitudes of teachers‟ contents… not exactly the same beliefs and attitudes
that we have, but clarify supports and give new teaching beliefs and attitudes.
In interviews, it is very easy to bias the data if the interviewer does not have
the disposition to connect with the interviewee. This lack of connection between the
interviewer and the interviewee lessens reliability to our data collection. Oppenheim
(1992) declares that wording is an important factor in attitudinal questions. But not
only choosing the proper words increases the data collection‟s reliability, but also it
is very important to prepare a well-structured interview, Silverman (1993), states that
the way to control reliability is to have a highly structured interview. Questionnaires
tend to be more reliable than interviews, because unlike interviews, they are
anonymous and this means we are going to obtain more honesty. We then give
reliability to the data collected by the well-structured and well-developed instruments
we designed and use for this study.
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Triangulation is a powerful way of demonstrating concurrent validity,
particularity in qualitative research (Campbell and Fiske 1959). Triangulation is a
useful technique because we establish limits and focus on the information. In this
case to identify teachers‟ attitudes and beliefs at CLUS, we obtain this information
through the instruments and establishing certain categories to gather information.
Those are classified into categories from the data collected. It is important to make a
triangulation because in this way our data collection is going to be more reliable and
will have more validity in the sense that as we are studying human behavior from
different points of view and analyzing these behaviors through different instruments.
In other hand, those instruments contribute and confirm that the information has
value.
Chapter 4
4.1. Data Analysis and Results
This chapter presents the data analysis and the results of this research study.
The analysis and its results point to give answer to the research questions. They ask
about the EFL teachers' beliefs and attitudes about being an English teacher and the
manner those beliefs and attitudes relate to the way CLUS language teachers teach.
The analysis of data and its results evidence the path to achieve the research
objectives of this study. Such aims look for understanding and interpreting teachers´
beliefs and attitudes inside the classroom, during an English class at CLUS, and the
way teachers connect them with their teaching performance.
The analysis of data goes in line with the procedures of a case study that are
exploring – observing, describing, and interpreting – analyzing. Those procedures
indicate that data analysis is the result of the comparison between the documentation
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and description of the experiences (Yin, 1994). The instruments to collect data in this
study are a battery test, interviews, observations, and questionnaires. We used the
narrative analysis (Webster &Mertova, 2007) in the data collected through the
interviews and content analysis (Krippendorff 1980) in the data collected through
battery test, observations and questionnaires.
The process for conducting case study is composed by four steps those are a
design, collect data, analyze data, and disseminate findings. According to this order,
we define the objective of our case study in order to identify other target groups. The
procedure of the data collection of the case was to determine with the Battery Test
the initial beliefs and attitudes. After that, we collected the evidence
comprehensively and systematically. We confirmed through the interviews,
observations and questionnaires to the previous information about CLUS language
teachers‟ beliefs and attitudes. The last step of the case study procedure was to
interpret and analyze the four instruments.
We presented the data analysis following the order in which the instruments
were applied. The first instrument was a battery test. It provided us with the initial
results to identify factors that involve teachers‟ performance and their liking for
teaching English. The second instrument was the interviews; they reveal new
information about CLUS language teachers‟ beliefs and attitudes. Then, we made
observations; they oriented the path to discover teachers‟ beliefs and attitudes at
CLUS as they confirm the previous results. To confirm the previous information
collected and analyzed, we used questionnaires that confirm and check if CLUS
language teachers actually follow what they said in the interviews. Through those
instruments, the data analysis contributes to answer our research questions and
undertake the objectives.
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Initial Results
Conditions to Promote English Language
According to the investigation, we made, we encountered some conditions to
promote English language. This is important in our research because it provides a
pre-stage of how teachers perceive themselves in different teaching practices that
they have done along their teaching career. We took into account the battery test in
order to develop this section. The reason to include it is because, in our point of
view, this section constitutes a significant part in this research process, not only in
the way teachers express in the battery test how they consider “students” and
“students‟ role”, but also the conditions presented in a classroom, such as the ones
we are going to develop in the next paragraphs. This topic is important in the
moment when teachers provide students with tools to extend their language, to
improve their knowledge, and to achieve students‟ expectations.
Taking into account our analysis, and according to the Battery Test, we
determined that there are three main conditions to promote English language at
CLUS. One of the conditions is the fact that students not always follow teachers
during a class. For example, when students do not follow teachers‟ explanations and
directions during a lesson and they seem to be working or thinking about another
subject. In this case, what teachers do is to provide more material or calling for
students attention to the activities of the class and to adapt it to student‟s needs.
The second condition is when students do not participate or student‟s
performance is not the one that teachers expect. In order to face it, CLUS language
teachers use different strategies such as playing games or speak-out activities during
the classes. The last condition is when CLUS language teachers find problems while
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students are writing a text, description, story or points of view about a topic. To solve
it, teachers ask students to read visual and written text related to the topic, so that
students can write more easily.
In data collected for this research, we encountered the following moments that
exemplify the three conditions. In the first case, not following a teacher during a
class is evident in the teachers‟ answers of the Battery Test for the questions about
beliefs in teaching English. CLUS language teachers reported that they partially
disagree with the fact that their students perceive their classes as a waste of time.
Even thought, in some cases, teachers report students do not follow their instructions.
It means that most of the teachers do not see their classes as a waste of time for the
students. Our interpretation is that teachers‟ see that students perceive their classes as
attractive. However, CLUS language teachers consider the fact that students may get
nervous while speaking. It creates not enough participation in the class as the teacher
expects. According to teachers' answers, it might be a student‟s excuse for not
participating in class.
Talking about the second condition, students‟ performance and participation
during the classes is not the expected, teachers‟ answers point to the fact that it is
notable that students‟ nervousness is something natural during the learning process.
Most of them cannot avoid it. Nevertheless, during the learning process, they can
improve their knowledge and their self-confidence, making them less nervous.
CLUS language teachers perceive that students are nervous when they are under
pressure, in a situation highly excitable or when English is a trauma for them.
The third condition about students‟ problems at writing occurs during the
observation-log stage of our research. In the observed classes at CLUS, we saw that
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most of teachers provided a lot of input before they ask students to write. For
instance, one teacher, at the beginning of her class wrote the objectives and the task
on the board. Then, she provided her students with a photocopy about the differences
between one country and another. She later asked them to write the differences
between their own country, Colombia and London. In this way, teacher could
encourage her students to write and to achieve the class objectives of comparing two
countries with a particular language pattern.
Apart from that, it is necessary to take into account teacher‟s confidences. In
this case, teacher‟s confidences play an important role because they are related to the
fact that they should love what they do. It is notable in the teacher‟s answers in the
Battery Test. They really do an effort for their activities and for the student‟s
understanding. Probably at the beginning, being a teacher was not exactly what they
wanted to be. However, they later consider being a teacher has a relationship with the
fact that they can influence other lives. At the point of our research, we noticed that
they have learnt to love teaching languages. In the battery test, they expressed that if
they do not love what they are doing, they cannot be the teacher they are now.
Teacher‟s Interactions with the Students are Fundamental in the Teaching
Process.
The figure 1 shows the opinion that CLUS language teachers have about this
statement. It is important to note that all teachers agree to say that their interactions
with students are fundamental in the teaching process. Nevertheless, teachers agree
about this fact at different levels as shown in the following graphic.
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This figure 1 goes in line with the foundation in our theoretical framework.
CLUS language teachers have to be very active and motivate students during the
lessons in order to make English more interesting. The interaction between teachers
and students has an impact in students learning process. It means that CLUS
language teachers have to take into account the way they organize their classes in
order to facilitate student‟s communication. In this way, teachers must be innovative
and be able to handle all situations that involve student‟s exchange of ideas in class.
In agreement with Harmer (2009), “the relationship that the students have with the
teacher, and vice versa” (p.25) this means that teachers have an impact in students‟
classroom life.
A good environment promotes an effective student‟s process. When teachers
are doing their classes, they show they know the language and the way they teach. It
is notable for example when students are able to explain their ideas in a clear way
and the teacher feels comfortable when he/she realizes that students are able to put
into practice what they learned.
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Teachers‟ expectations about Teaching English
The graphic below shows CLUS language teachers‟ expectations about
teaching English. CLUS language teachers affirm that their career have an impact in
nowadays society. They know how to contribute with the development of the
country. They do it by giving the students the tools to face a globalized world. At the
same time, they influence positively on students‟ lives when they are not only
transmitting information about an English language but also when they are sharing
culture in order to make students aware of the importance of English for their
professional life. However, CLUS language teachers agree about this fact at
different levels as shown in the following graphic.

The figure 2 shows that CLUS language teachers strongly agree or moderately
agree with the influence teachers‟ expectations have on students‟ lives. These two
answers hold the major percentage of agreement among the teachers‟ answers in the
battery test. We noticed that teachers‟ expectations may influence the way a teacher
interacts with and treats students. CLUS language teachers consider that there are
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external factors that ensure an essential part in their expectations such as incomes,
social recognition and having a significant impact on most of their students‟ learning
process.
Case study follows three main stages: exploring – observing, describing, and
interpreting – analyzing. In the following chart, we present the manner the
procedures of data collection and analysis adjust the three the main stages of the
Case Study procedures. The first procedure of the data collection of the case was to
explore with the Battery Test to gather the preliminary beliefs and attitudes. Then,
we observed and described with the interviews, observations and questionnaires to
confirm the set of beliefs and attitudes. The last step of the case study procedure was
to interpret and analyze the four instruments.
Furthermore, in the same chart we display the instruments that we use to
collect data along the investigation. We also show the number of CLUS language
teachers who participate in this research and the data we gather. The big group refers
to the fifteen teachers who participate in the battery test; this is the biggest group we
manage in the analysis. These fifteen teachers were the ones who agreed to work as
participants in this investigation. Five of those fifteen teachers compose the focal
group.In the table 1 below, we present them in detail.
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Table 1
Instruments’ procedures
Type of
group

Number of teachers

Exploring

Battery test

Big group

15

Interviews

Focal
group

5*

Observations

Focal
group

5*

Questionnaires

Big group

CS
Expected
procedure
data
s
Preliminary
beliefs
and
attitudes

Confirm
preliminary
beliefs and
attitudes
These
and find
teachers
others
are part of
the big
Confirm
group.
the set of
Beliefs
and
attitudes

12 **

Interpreting and analyzing

Instruments

Observing and describing

CS
procedure
s

Confirm if
that set of
beliefs and
attitudes
are present
in the big
group

*Note 1: Interviews and observations were applied to the same five teachers.
**Note 2: these teachers were part of the same group of battery test; three did not answer
the questionnaire.

It is important to mention that we select the focal group by initially determining
communalities in their answers in the battery test. Secondly, we consider the
teachers‟ professional background. It needs to be different from language education
but with a post degree in language education (three of them), or an under degree in
language education but a post degree in another field (two of them).
CLUS teachers‟ beliefs and attitudes during their English classes
This section has the aim of describing in detail the beliefs and attitudes that we
encounter in the data analysis. These beliefs and attitudes emerge from the
information CLUS language teachers share with us in the instruments of data
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collection. They are grouped into three categories each. For a better understanding of
this section, beliefs are a form of personal knowledge consistent of implicit
assumptions on teaching process (Kagan, as cited in Borg, 2006). Attitudes are a
predisposition or a tendency that responds positively or negatively towards a certain
idea, person, or situation.
According to Eagly and Chaiken (1988), attitudes are "a psychological
tendency that is expressed by evaluating a particular entity with some degree of favor
or disfavor" (p. 1). Those attitudes influence an individual's performance of action,
and responses to challenges, incentives, and rewards.
According to findings in the interviews, observations and questionnaires, we
came to the insight that CLUS language teachers map out their beliefs about teaching
English by defined statements. CLUS language teachers‟ beliefs outline their
expectations about language teaching to grownups, and specifically to university
students. These beliefs emerge from the fact that not all CLUS language teachers
have a major in language education; they became teachers because of their liking to
teach.
In addition, this map-out of beliefs makes teachers reflect upon their own
attitudes inside the classroom by their relationship with the students, through their
rules inside the classroom, through the way they prepare for the class and through
their class activities. These attitudes, and the beliefs underneath them, are the key
elements to understand how teachers‟ expectations about their career have to do with
the correct development of the class.
After analyzing and interpreting the data collected, we found three main
categories of beliefs and attitudes that CLUS language teachers have.
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In the table 2 below, we present them in detail.
Table 2
Attitudes and Beliefs

Beliefs

Attitudes

Teachers teach in order to motivate

Teachers listen to their students‟

students inside the classroom.

opinions.

Inside the classroom teachers

Teachers‟ positive attitude makes a

apply the academy and experience

good environment that facilitates

they have.

the learning process.

Relationship between teachers and

Teachers face real contexts,

students are based on the

attitudes and new ways to see the

classroom‟s agreements.

world in every class.

Note: This chart shows the most relevant aspects found in the interviews,
observations and questionnaires applied to teachers at CLUS.

In the previous table 2, CLUS language teachers have an impact over the
students in terms of the way they teach, their knowledge, and the relationships they
establish in class considering their beliefs. On the attitudes side, teachers position
themselves as listeners, language learners‟ facilitators, and context acknowledgers
inside the classroom in concordance with three categories of attitudes.
First, we are going to describe the beliefs, which are referred to the feelings
and expectations teachers have towards English teaching. These beliefs are based on
their previous experiences and on the motivation they had when they decided to
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become teachers. At his point, we explain in a more detailed way the three categories
of beliefs.
CLUS teachers‟ beliefs during their English classes
At this point, we explain in a more detail the three categories of beliefs.
Category 1: Teachers teach in order to motivate students inside the classroom.
This category of belief is about the way teachers influence their students in a
positive a way. CLUS language teachers take into account their own background and
experience in line with their professional education in order to achieve students‟
goals. In the classroom, teachers integrate all the pieces about methodologies,
techniques and strategies in order to complete the teaching puzzle. It is also
important that motivation is part inside the classroom since motivated students work
better and are more aware of their learning process. Motivation is one of the key
elements that teachers consider essential to work on when they are lesson planning
and performing class.
This first category is composed of three beliefs:
Teachers teach hand in hand with their feelings towards English education.
This belief relates to the way CLUS language teachers feel about their career in a
positive way and how it creates liking for teaching. We observe it along the classes.
Teachers first demonstrate their liking with their own attitudes. These attitudes are
connected to a good relationship with students, English knowledge, and liking
teaching. CLUS language teachers manifest their positivity and liking for teaching
mostly in the answers of the questionnaire applied. For example, one teacher
expresses that when she was at school she liked teaching by explaining to her
classmates‟ different topics.
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This experience led her to love the teaching profession. Another teacher
manifests that he always had vocation for teaching and his mother meant him to the
studies of language. That is why he develops his liking for teaching English.
According to another teacher, he precise that learning languages were easier for him
and he realized it when he was at school. He admired his teachers. At this point, he
learnt liking teaching and sharing his knowledge.
Secondly, their liking for teaching is manifest when they consider the job
opportunities that come from their knowledge about teaching English. One teacher
establishes this statement; he expressed that by considering this, we can conclude
that CLUS language teachers like what they do.
A teacher gives one example that we could find in the questionnaires when he
says that he feels good with what he does and he enjoys his classes; this means that
feeling good and enjoying the profession affects the way this teacher teaches.
Another teacher also says that what influences the most in his students is his attitude
in class; this means that he teaches taking into account his students‟ feeling as well as
feeling good about himself.
In the classroom, I play the teaching puzzle in line with my professional
education. This belief is based on CLUS language teachers‟ education. The teaching
puzzle is the connection between teachers‟ education and the way they teach. This is
a puzzle because inside the classroom teachers need integrate all the pieces about
methodology, strategies, techniques, classroom management, motivation and
pedagogical, content and disciplinary knowledge. In addition, teachers study and
experience being a teacher. According to the evidences, CLUS language teachers
integrate their own background inside the classroom in order to have a good rapport
and get students‟ attentions. Teachers have to put together pieces in a logical way in
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order to come up with the better solution. Puzzles have patterns and creating a
particular order. This order is related to the pieces that teachers have to assemble in a
correct way.
At that point, they develop liking for teaching. Through their classes, teachers
apply their professional education in order to be part of the competitive world. As a
result, teaching always has a connection with knowledge because this is the way to
be in contact with the world and society. The experience is correlated with teachers
and teaching. This means, teaching has an impact in teachers and in their teaching
when they are planning their classes, they also think about the place they work,
students and context.
One example of this belief was found in the questionnaire. One teacher
expresses that, thanks to his didactic classes, he could become a better teacher. In this
way, he could understand that the most important aspect of English is not the
grammar but the oral production (speaking, vocabulary, intonation and fluency).
Another teacher mentions that it is important that teachers be in a constant learning
process that keeps him in touch with new knowledge and teaching tendencies. In
general, CLUS language teachers affirm that they include her professional
background in their English classes. Only one teacher mentions that she has never
included her professional background (political sciences) in her classes.
However, we notice in the interviews and observations that she does use it in
her classes when she did debates inside the classroom and explain cultural issues of
other countries. CLUS language teachers integrate their professional education and
background in order to put and solve the teaching puzzle. Further, they use their
knowledge and their liking for teaching because they realize that teaching English is
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a puzzle because it is not easy and they have to be creative and innovative if they
want to get better results in student‟s learning process.
Motivation is one of the most important parts inside the classroom. This
belief relates to CLUS language teachers „motivation. Basically, that motivation is
reflected inside the classroom. It is essential because teachers realize that if students
feel comfortable and they like learning English language through the course or level
that teacher are teaching. CLUS language teachers recognize that motivation is
useful for students because motivating students helps them focus on their studies
better.
Teachers motivate the students is one of the important ways to help achieve
this goal. In order to motivate students in the classroom teachers should encourage
the students to participate in-group activities with full enthusiasm. Teachers play a
crucial role in keeping the students motivated. It is a motivator in teaching
profession. If there is not motivation in teachers, the teaching process will not be
significant. Therefore, students will be bored and without interest. Motivation in the
classroom increases the confidence of students to a great extent.
Those teachers´ attitudes make students achieve their goals and have a
significant learning process. In the questionnaires, CLUS language teachers in
general agree in admitting that their motivation is very important. For example, one
teacher says that teaching English requires the capacities to carry out activities that
promotes learning and divert students, this way; we are going to encourage a
meaningful learning. Another, teacher affirms that it is important to motivate
students so the class is not going to become tedious; teacher arguments that through
motivation, he connects the knowledge with ludic activities, and this way students
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are going to be more interested in the class. For the validity of our observation, we
never made her aware of this fact.
Category 2: Inside the classroom teachers apply the academy and experience
they have.
This second category of beliefs shows the CLUS language teachers' posture in
class that depends on the type of students they have. This means that the behaviors
and attitudes the teacher adopts in class depend on students‟ behaviors and attitudes.
This relationship stimulates the learning process, in this sense, a good relationship
between teacher and student entails a successful learning process. This category also
shows the way teachers have improved their performance in class as they gain
experience. This improvement goes along with the further studies teachers have done
for professional and academic knowledge. CLUS language teachers recognize they
need this knowledge to be applied into their classroom.
In this second category, we encounter four beliefs:
Teachers’ point of view of La Salle students. This belief is about the
relationship between teachers and students. . CLUS language teachers think about
their students because they realize that students are an essential part of the teaching
process. For CLUS language teachers, La Salle students are polite, respectable,
cordials, friendly attentive and good persons. However, students are a little lazy for
studying. CLUS language teachers recognize that the classroom is a place where they
have real contact with La Salle students. Teachers perceive and communicate with
them as they communicate and set up a relationship with La Salle students.
In general, CLUS language teachers have a good impression about La Salle
students, from the teachers‟ answers in the questionnaire, we can determine that all
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of them agree in saying that students are responsible and respectful; nevertheless,
half of the teachers complements the answer by saying that these students are
sometimes lazy.
A good relationship between teachers and students entails a successful
learning process. This belief makes reference in teachers‟ students‟ relationships. .
CLUS language teachers manifest that a good environment facilitates students
learning process. The relationship is established on the first day of class. It generates
the first links for a good rapport, the relationship must be enriching by respect. By
considering this, the learning process will be rewarding. The first rules that CLUS
language teachers, mainly, and the students institute are the beginning of the
relationship that both teachers and students will hold in for coming classes.
This relationship is inside and outside the classroom in order to motivate and
engage students with the language and with the classes. As well, a good relationship
between teachers and students allows the class to be enjoyable for both to achieve the
objectives of the class. A respectful communication permits that teachers and
students be able to promote a successful learning process.
To evidence this belief from our data collection instruments, CLUS language
teachers in the questionnaires say that they ground their classes in mutual respect
based on the dialog and classroom agreements. One of the teachers for example says
that the relationship between teachers and students would be friendly and strict, but it
is important to understand the roles.
Teaching has an impact in students. This belief refers to the strategies,
CLUS language teachers have in order to motivate and engage their students with the
language and with the class. The way to accomplish this engagement is through the
way teachers express themselves in class and outside the classroom. Depending on
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what students observe in their teachers, they see them as models. This vision of the
teacher can be positive or negative. Positive when teacher has a good attitude, create
a good environment and is a good example. Negative when teachers do not seem to
have prepared their classes, are rude, or have bad attitudes in class (yelling, not
greeting, unrespect and shouting).
One example of this belief drawn from the questionnaires is the one given by
one of the teachers. He says that his English teachers had had an impact in him. Due
to this, he became a teacher. Eventually, he has also influenced his students with
clear explanations and provision of students with resources that relate to linguistics
and culture. Another teacher says that he has had an impact in his students through
his energy and the resources he uses in class. A third teacher says in the interview
that he can generate an impact when he uses jokes and friendly posture.
I am the type of teacher my students make me be. This belief relates to two
common positions CLUS language teachers take in the classroom depending on the
type of students they have. Teachers are more open minded and motivated when they
have students with positive attitudes in class, such as friendliness, active
participation, and respect. The second position is the strategy creator and motivator
when they have students who are shy, impolite and quiet. In denotes that, during
contact with students, teachers behave in line with the type of students they have. In
this way, teachers are able to manage all the situations inside and outside the
classroom.
We understand this as a “rapport agreement” that teachers and students
establish together. In such agreement, confirmed in the observations made, we can
see teachers as serious, not allowing in their students to trespass the border between
themselves and their students. On the other end, we can see the teachers as friendly
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and open when they institutes confidence with his students. Again, this behavior
depends on the type of students the teacher has.
An extra evidence of this belief can be found in the questionnaires. CLUS
language teachers all agree on saying that the students should be respectful. In that
way, the environment in the class is better, and class goes in progress in a better way.
CLUS language teachers also add that the use of Spanish and electronic devices are
forbidden because these interrupt the correct development of the class. Such
interruption generates a discomfort in teachers that eventually affects the whole
class.
Category 3: Relationship between teachers and students are based on the
classroom‟s agreements.
This category of belief focuses on the relationship between teachers and
students. It shows the arrangements made between the two parties in order to make
the teaching-learning process more effective and cooperative. CLUS language
teachers agree in saying that the education now is not teacher -centered, but a
complaisant environment where the teacher and the students work as a team. This
category also accounts for the academy and experience teachers have. CLUS
language teachers recognize the importance of being in a constant learning process
for new education trends. This belief is born form teachers „decisions for being
English teaching.
This third category is composed by three beliefs:
Teachers are in a constant learning process. This belief relates to teachers
aim of continuing learning and studying the language, the content, and the
pedagogical aspect of language teaching. Under this belief, teachers continue
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studying the language pedagogy in order to improve their classes during their whole
career. This need for learning and studying is compulsory for all language teachers
especially for those whose mother language is different from the one they are
teaching. One reason for this is the fact that languages and pedagogy are constantly
changing.
CLUS language teachers in the interviews admit that it is important to be in a
constant learning process because language has been changing and there are new
methodologies every time. One teacher punctually says that in the future she sees
herself as a director of a research group in a recognized university in Colombia, as
well as publishing, writing, investigating and directing degree works. Yet she does
not want to leave the classroom behind. Another teacher states that a teacher should
always keep updated with the academic field. All, CLUS language teachers agree in
saying that they do not want to stop teaching inside the classroom.
The more academy and experience I have the better teacher I am. This
belief refers to CLUS language teachers‟ ´ acquired experiences during their teaching
process. When teachers have recently graduated, they do not have all the pedagogical
tools. They obtain these along the teaching performance inside the classroom and
after certain time of teaching. It helps teachers identify the type of students they have
in class. Experienced teachers know that every group has different students and aims.
These pedagogical tools can also be obtained through observation of peers‟ classes
by noticing application of strategies, methodologies, language and pedagogical
knowledge.
CLUS language teachers recognize that knowledge and experience go hand in
hand with the teaching process. In this way, they are able to transmit what they know
in an easy, comprehensible and adequate manner.
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In the questionnaires, CLUS language teachers admit that having continued
studying has made them better in their career. For example, one teacher at CLUS
says that from his classes of didactics, he became better teacher than before when he
used to be very serious and his classes tended to be boring. Another teacher says that
he wants to continue studying, not only to improve his performance in classes but
also to have better job opportunities in the teaching field.
Having looked up on my teachers, made me want to teach. This belief
focuses on teachers‟ roles and models that acted as an inspiration for them to become
educators. Through all their school life, CLUS language teachers realize the
importance of teaching and the way teachers develop and manage their classes in
order to have impact in their students. Being teachers or not, people usually adopt
features from others, in this case, teachers embrace ways to teach and to talk to their
students taking into account what they have seen in their own teachers. During the
classes, CLUS language teachers follow the way of teaching from other teachers.
In the questionnaires, half of teachers acknowledge that they discovered their
vocation towards teaching based on some teachers they had had. For example, one
teacher states that his vocation to teach broke out from the admiration he felt towards
some of his teachers, when he was a student both at school and in the university.
Another teacher, though, declares that not only teachers but also family influenced in
his decision to become a teacher.
With respect to attitudes, they are understood as teacher‟s behavior during their
classes for their correct development.
After analyzing and interpreting the data collected, we found three main
categories of attitudes that CLUS language teachers have. Those attitudes are
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teachers listen to their students‟ opinions, Teachers‟ positive attitude makes a good
environment that facilitates the learning process, and Teachers face real contexts,
attitudes and new ways to see the world in every class.
CLUS teachers‟ attitudes during their English classes
Category 1: Teachers listen to their students‟ opinions
In this first category of teachers‟ attitudes, we realize that the two most
important aspects for CLUS language teachers are the students‟ opinions of and the
students‟ development along their classes. The students‟ opinions are important
because CLUS language teachers consider them for the progress of the class. The
students‟ development is important because, through this, CLUS language teachers
can be aware of students‟ language progress. Both aspects make students feel that
teachers do care about them. Furthermore, being responsive to students ‟opinions and
development can be positive because it allows teachers create a good environment to
facilitate students‟ learning process.
Within this category, we encounter the following attitudes:
Teachers at CLUS are interested in their student’s development. Along this
investigation done at CLUS, we comprehend the importance of students‟ role for
teachers because they make sure that students understand the topics they presented in
their classes. . CLUS language teachers provide them with lots of material and
constantly check out student‟s classwork and homework. According to the evidences,
we can support the fact that teachers consider students as active participants during
the class. Their participation is in a constant checking process by the teacher. The
most important thing about this teachers‟ attitude is the way in which students
improve their English class after class.
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Data collected with the instruments reveal evidences of all these facts. For
instance, a teacher reports in the questionnaire that teachers should have visual
access to what students are doing during the whole class for a better language
interaction. Furthermore, they consider important to integrate students during the
activities in order to check out students‟ development. In the observations, we notice
that the teachers provide students with material, activities, and language for the
development of the class. These two evidences support the fact that students are the
center of the educative process.
The focus for the teacher is the students‟ role as a participative agent. In order
to do so, teachers must deliver spaces for the students to look for the adequate tools
to improve their own knowledge.
Students are very important for the teachers; therefore, they listen to them
and respect their opinions. According to what we mentioned before, students are the
center of the class because they are the ones who are learning and living a new
experience with the language. We consider this attitude very important because, by
taking into account students‟ opinions, teachers can know students‟ needs and wants.
According to the evidences, we realize that most of the teachers create activities such
as icebreakers or warming-ups to generate students‟ confidence to express their
ideas. At the same time, the teachers take notes about students‟ performances to give
them feedback about the class and to motivate them to keep their enthusiasm up
while expressing ideas.
In addition, evidences reveal that the task developed in the lessons encourage
students to make questions to achieve the class objectives. In one of the observation
logs, we saw that most of CLUS language teachers provide a space to let students say
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out their ideas and feelings about the class. Therefore, students‟ opinions are very
important for teachers in every class because they are the focus of the language class.
Category 2: Teachers‟ positive attitude makes a good environment that
facilitates the learning process
In this second category of attitudes, it is notable that CLUS language teachers
provide good and positive attitudes to develop the class. CLUS language teachers
make the students feel comfortable by giving them learning strategies of selfconfidence and trust in order to achieve communication in English. Most of the
CLUS language teachers create different materials and activities to provide an
environment that allows students to make comfortable in line with their needs and
likes. Furthermore, creative and motivational activities, supplied also by the CLUS
language teachers, make students understand, learn and produce English inside the
class.
Within this category, we encounter the following attitudes:
Teachers have a positive attitude in class so students are positive too. Talking
about this, we can deduce that most of teachers show themselves as facilitators or as
friends. In the questionnaires, they report that they do not “bring up a wall” between
themselves and their students, it happens without breaking the roles that teachers and
students have. Besides, CLUS language teachers report that there must be a mutual
support along the classes to improve the learning process and the rapport. All of
these with the purpose of breaking the ice, and trying to make feel students
comfortable, with a good attitude not only with the class but with the teacher too.
Furthermore, we could see in data collected through the questionnaires that
they take into account students‟ process in personal and in academic way. They
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portray this behavior by saying that they are kind, respectful and understanding with
their students. We confirm this attitude with the observations. We notice that CLUS
language teachers are kind when they let students give their ideas without
interrupting them and correcting their mistakes politely. In addition, teachers are
respectful when they do not make students feel uncomfortable with their body
language (such as frowning, turning away and making faces) and with rude words. In
general, teachers are comprehensive with their students‟ needs and with their likes at
the same time.
Teachers make a warm environment to facilitate the learning process of the
students. Along with CLUS language teacher‟s responses in the questionnaire, the
majority agree with the fact that it is necessary to take risks when they want to create
a social and friendly environment. They cannot be rude or unkind because students‟
development would be affected in terms of communication. CLUS language teachers
in the questionnaires say that a warm environment means to be flexible, and fair with
students. An example of this is while teachers are evaluating students. They have to
take into account students‟ efforts to achieve the objectives of the lessons.
Observations show that teachers take into consideration students‟ participation
during the activities and they do not judge students‟ performance.
The observations made at CLUS for this research, CLUS language teachers
promote the development of cooperative learning in the students. They hold the idea
that classes are better if the more proficient students collaboratively explain the
topics to the students who are less proficient. It makes not only teachers‟ life easier
but also students‟ one. Furthermore CLUS language teachers report in the interviews
that their own creativity and innovation are good tools to make a warn environment
inside the classroom. Most of the teachers consider themselves as dynamic and
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original. They do not like being the center of the class since it will cut out the
essence of the class.
Teachers plan their classes as they consider themselves creative. With respect
to this attitude, CLUS language teachers consider themselves organized with their
time during classes and with the activities that each one designs. According to this,
not every activity designed by teachers should be repetitive, because when a class is
prepared in advance using different activities, it makes students learn within an
interesting and relaxing class. In addition, they take into account that not all the
activities work in the same way. They understand that every student has needs, and
from those needs they prepare activities directed to every student‟s rhythm. To
complement this, teachers know that organizing the class in advantage creates
changes in activities with similar objectives.
With respect to teachers‟ creativity, all of them take into account the diversity
of it. In the interviews and questionnaires, most of them agree that creativity is also
about innovating and changing activities. It means that they do not think of the same
activities every time they plan a class. When teachers then face any problem during
the class, they can immediately adapt it without allowing creativity get away. It
guarantees that both teachers and students get what they expect for the class.
Notably, for CLUS language teachers, it is vital to show creativity not only in their
performances in class but also during their planning. Teachers in the questionnaires
relate that they use everyday situations and different tools to potentiate students‟
intellectual and communicative development. Those activities are motivating for
students and teachers as well.
Category 3: Teachers face real contexts, attitudes and new ways to see the world
in every class.
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In this third category of CLUS language teachers‟ attitudes, we could see that
CLUS language teachers consider they can manage the class because they have
achieved enough experience to handle it. Besides, CLUS language teachers have
changed notions about the way they teach from the beginning of their teaching
practices in other institutions to current teaching practices at CLUS. In addition,
teachers think that their experience let them handle and make an impact in students
learning in order to communicate in a better way.
Furthermore, CLUS language teachers create arrangements at the beginning of each
course. It allows students to understand how the class progresses and how it
guarantees an effective learning process. For CLUS language teachers it is notable
that facing real contexts in class is useful for students because it create students‟
interest, participation and language learning.
Within this category, we encounter the following attitudes:
Teachers can manage the class because they are experienced teachers. Most
ofCLUS language teachers make comparisons between the way they taught years ago
and the way they teach nowadays. In the interviews, we could see that at the
beginning of their teaching experience they recognize themselves as unfair, strict, or
rude. Currently, they are more polite, more flexible and they really like to share their
knowledge with their students. In addition, we realize that teachers really like to
teach, through the years, they have improved it. In addition, they think it was very
difficult to teach that at the beginning of their professional development because they
did not have experience, classroom management, and structure knowledge. Along
the years, they have started to enjoy it and consider it easier now than before. A
teacher told us that it is necessary to be serious because most of students perceive
English class as a game so the teacher becomes the clown of the class.
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In the questionnaires, we encounter the difference between teachers who just
start teaching and teachers who have been teaching for long time. The first ones say
that they used to be stressed-out since the students behavior and attitudes were
careless about the class. Other teachers told us that they were not dynamic, they used
many texts to guide the class, they were not ludic, and their classes were grammarbased. The others with more experience express that nowadays they are more patient
with their students because they now understand that every student has their own
pacing. These teachers tend to very dynamic, sociable, kind with their students, they
are sure about their knowledge, and at this moment grammar is not the most
important part of the class because they see students speaking performance,
pronunciation, vocabulary, intonation and fluency as the main core of the class.
Rapport inside the classroom creates a better environment. In agreement with
Harmer (2009), we understand rapport as all the arrangements and agreements on
harmony and relationships that teachers decide with their students in and for the
class. Those arrangements and agreements established at the beginning of the course
guarantee a comfortable environment. The most important is that it facilitates
students‟ learning process. In the questionnaires, CLUS language teachers agree that
establishing respect is a main aspect inside the classroom.
For instance, teachers say they respect classmates‟ opinions and performance,
because, by doing this, it creates more confidence hand in hand with cooperative and
comprehensive learning between students. Besides, CLUS language teachers
strengthen respect by demanding from the students the fact of being punctual, not
using technological devices and bringing during the class materials (notebook,
textbook and dictionary). These norms establish more agreements to create a more
favorable environment that is adequate to students‟ learning process and a
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development in class. Teachers see these norms of civility as fundamental to promote
the environment that they want.
Moreover, it is notable in the questionnaires and observations that a good
communicative space builds an efficient relationship between teacher-students and
students-students. This communicative space is the possibility to grade and observe
students‟ performance in their use of English. To illustrate it, CLUS language
teachers say that at the beginning of the course they start speaking in English and
clarifying that no student should use Spanish. CLUS languages teachers think it
triggers more practice in English in an autonomous way.
Teachers face real contexts, attitudes and new ways to see the world in every
class. Findings indicate that most of CLUS language teachers base their classes on
real situations. They use common situations to develop the task like buying
something in a supermarket, ordering in a restaurant or in a bar, being in a camping,
and doing calls to a service center to exchange a product, among others. These kind
of activities let teachers see how students may perform in real life. Moreover, in the
questionnaires, we encounter that teachers look for original media and,
unconventional lessons and activities that allow students‟ minds to be away of the
formalism, we mean to do something innovative and different.
Furthermore, CLUS language teachers report in the interviews that the use of
different teaching strategies, such as the way in which the teacher catches students‟
interest, lets them see students‟ intelligences, interests and learning styles. This
vision has the purpose of creating, developing and modifying the activities that they
are going to use in a lesson. CLUS language teachers say in the questionnaires that,
in order to face any obstacle or challenge in the achievement of course objectives,
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they have to innovate not only in the lesson planning but also inside the classroom
when activities are in progress.
Conclusion of the Data Analysis and Results Chapter
In this chapter, we found the answers of the research questions and objectives
stated for this study. The first question about the EFL teachers' beliefs and attitudes
about being an English teacher and the manner those beliefs and attitudes relate to
the way teachers at CLUS teach. We found a variety of beliefs and attitudes that they
have constructed during their teaching experiences and how they consider those
aspects important to teach at CLUS. It is notable that teachers really connect those
beliefs and attitudes during their classes; for example, in the way that they conduct
the class for students, and the manner they try to be a strong influence for students in
the English classes.
Certainly, teachers have developed those beliefs during their experiences,
majors, and life abroad. Most of them admit that all they think and do during their
classes is the results of teaching experiences and motivation to teach. Another
important fact found in this research is how teachers create spaces from their own
teaching experiences and students‟ needs to improve their teaching qualities to
conduct the English classes at CLUS. The most important aspects along this research
were the fact of creating behaviors from experiences to develop the class to become a
better teacher every day.
To sum up, beliefs are very important in teachers‟ performance in class.
Teachers‟ beliefs begin to emerge when they decided to become English teachers.
Based on their expectations created at that time, they behave in class and encourage
the ongoing learning process in this profession. In addition to this, teachers‟
relationship with students depends on how teachers manage the situations in which
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they can be involved inside the classroom. According to teachers‟ beliefs, for them,
it is essential to impact and influence on their students in the sense that they do not
also see English as a mere language but also as a tool that can open many doors for
their future.
According to the attitudes found, for teachers, it is important to take into
account their own interest in students learning process and their opinions. As seen,
students are the most important part of the classroom, teachers focus on students‟
development since the classes are prepared according to students‟ needs and
suggestions. Moreover, attitudes are what teachers gathered through the years. In
other words, attitudes are the teachers‟ experiences and what they have lived along
their professional and academic career.
Along our investigation, we realize that teaching experiences create teacher's
beliefs and attitudes. The experiences that teachers live are sharing knowledge,
working with different groups, learning about teaching, work with different
strategies, and create new material, between other things. All of it consists of the
experiences that teachers gather in their personal life career. It means that these
“experiences” let teachers build or create new beliefs and attitudes.
In relation to teachers‟ experiences, we can say that at the beginning it was
difficult for them to develop a class; they felt their classes were completely
centralized on grammar, and very demanding. After gathering experience, their
classes changed. They are nowadays more understandable and flexible. Teachers are
now secure of what they are teaching.
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Chapter 5
5.1. Conclusions and Pedagogical Implications
To conclude this research, we initially provide punctual answers to our two
research questions. with respect to our first question, what the EFL teachers' CLUS
beliefs and attitudes about being an English Teacher are, we encounter in data
several beliefs and attitudes along the investigation. We classify beliefs and attitudes
into three main categories each. Each main category for beliefs and attitudes are
composed of a series of beliefs and attitudes of the same kind respectively.
According to beliefs, we have the following three main categories: 1. Teachers
teach in order to motivate students inside the classroom, 2. inside the classroom
teachers apply the academy and experience they have and 3. Relationship between
teachers and students are based on the classroom‟s agreements. In these three beliefs
categories, each one have supporting categories according to CLUS language
teachers, they take into account that those are their perceptions of an English teacher.
Besides, with respect to teacher‟s attitudes, we classify them into three main
categories. Those categories are: (a) Teachers listen to their students‟ opinions, (b)
Teachers‟ positive attitude makes a good environment that facilitates the learning
process; and (c) Teachers face real contexts, attitudes and new ways to see the world
in every class. For the three categories of attitudes, researchers establish the
corresponding subcategories, keep in mind that those subcategories let exemplify
CLUS language teachers‟ performances inside the classroom
According to the sets of beliefs and attitudes, we conclude that CLUS language
teachers recognize their own beliefs and attitudes in their teaching performance. For
CLUS language teachers, it is important to establish their beliefs through their
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experiences and what the context demands. It means that experiences and the context
both mold their beliefs and attitudes about being a teacher and teaching English. In
this order of ideas, they can make clear conceptions of how to handle their English
classes. Besides, as soon as they identify their own beliefs and attitudes, through
experiences, knowledge, and behaviors, they are able establish the connection
between their own beliefs and attitudes to enhance their teaching performance in
class.
We answer the second question in our research (how those EFL teachers'
beliefs and attitudes relate to the way these teachers teach at CLUS) according to the
data collected with the instruments and procedures mentioned. We recognize through
the data collected that CLUS language teachers' beliefs and attitudes are the manners
these teachers teach at CLUS. They incorporate in their classes‟ different
methodologies, strategies, context language and experiences in order to carry out
effective classes and encourage learners. Teachers have an influence on their
students‟ lives. Teachers have to take into account students‟ interests, level and
context because they have to know how to handle the situations inside the classroom.
We identify that teachers teach in order to motivate students inside the classroom and
the purpose is creating dynamic activities that generate students‟ participation and
effective learning process.
We recognize that CLUS language teachers‟ attitudes have immersing in
teaching and learning process. Teachers face real contexts, attitudes and new ways
to see the world in every class. We realize that there are different factors that
influence in CLUS language teachers, for example, context, language, rapport and
expectations about teaching and liking for teaching English.
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We conclude that at the moment CLUS language teachers have good
dispositions when performing the class; it gives the students more confidence to
speak and to learn a second language. Having a good disposition in class is also
worthy for teachers themselves, because their students are going to be more attentive
and aware of what is being taught.
A good attitude among the CLUS language teachers is a point in which all of
them agree in saying that is the key element for a successful teaching process, not
only because pedagogy indicates that motivated students learn better; but also
because through experience, teachers have corroborated it in the reality of the
classroom, that includes different kinds of students and different levels of interest in
learning another language. This reality compels teachers to assume an attitude that
encourages all these students to commit with the class.
First, it is necessary to analyze the experience teachers have taking into
account the instruments they use along their classes, teachers cannot make a class
without any preparation or material, and they are supposed to provide students with
different resources to develop a lesson. Furthermore, most of the times experienced
teachers use very interesting tools like games, board-games, jokes, puzzles, and so
on, those tools are easy to understand, clear and students follow it without problems.
Besides, there are teachers who are not well prepared to provide useful and
understandable materials. Those materials become boring and students do not show
interest to the activities. As a final point, what make an English teacher are the
experiences and all the research they do about topics related to their career because it
is what let them teach, make and create significant tools for students.
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In addition, it is better to start research having experience of teaching, being an
English teacher is not an easy job. That is way teachers must investigate and read a
lot about different books and studies of being an English teacher, teaching a second
language, and teaching in a specific institution because the ones for kids are not the
same for adults, and teaching in a public institution is not the same as teaching in a
private one. If teachers do not make research on the most important topics for
teachers, they will be lost during their classes and students will be lost, too.
Furthermore, it is important to look at teachers‟ previous knowledge because it
lets them create and develop their own material.
The previous knowledge is what makes the teachers be what they are, the way
they teach and their attitudes and beliefs have to do with what they are. If we want to
analyze and comprehend why teachers perform their classes in a specific way, we
have to take into account their history, their background, and the studies they do
before they wanted to become teachers. All of these aspects let us understand
teachers‟ attitudes and beliefs because they are connected to the education they have
received along their lives and their personal point of view about teaching.
Teachers‟ performances are important in different points of view such as
facing students to understand the lessons because it is not easy to make ourselves
understandable. Teachers must be careful because not all the students understand the
topics easily. The majority of students have problems with topics as reported speech,
conditionals, and the use of grammar. That is why teachers‟ performance during
classes should not be always the same; it must vary according to the topic. Moreover,
teaching from the context is an easy tool for teachers because they can take
advantage of students‟ experiences.
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Another important conclusion is the fact that teachers have a significant
influence and impact on students‟ lives. Either while students observe and get
teachers‟ English use and the way in which they express themselves in second
language in classes or around the institution, they capture how English is used and
what performances this use demands. That impact on students‟ lives involves
teachers‟ beliefs and attitudes because the students‟ are all the time observing,
analyzing and trying to understand teachers‟ behaviors and points of view to acquire
them in their own English learning process.
Besides, as soon as teachers conclude and acquire their degree, it does not
guarantee that they have attitudes and beliefs for teaching and being a teacher.
Teachers have initial beliefs and attitudes but during their practices as teachers, they
make aware of the type of teacher they want to be according to students‟ responses in
class. As well, they consider that if they travel abroad is a good opportunity to find
different ways to be an English teacher innovating with many creative resources. For
attitudes and beliefs, it is important to take into accounts how teachers recognize
their attitudes and beliefs. Experiences make aware teachers about the types of
attitudes and beliefs, for example, when they have to plan their classes in advance
they take into account students‟ interests.
Beliefs and attitudes are important in teaching because they emerge from the
desire to be a teacher and mostly an English teacher. They way as teachers consider
themselves are the way that they are going to perform during their classes and create
an impact in students‟ life. Those teaching beliefs and attitudes are connected each
other because they show teachers‟ experiences and motivation and what is the
corresponding way to handle an English class at CLUS. In addition know the
language is an important issue because it reveals the like and importance for teacher
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the use of a Second language. Teachers work as a teacher first because they like what
they do, they feel motivated and second, the use of English let them interact with
more people and students, showing them a different perspective with a second
language.
After analyzing the information, we identify that CLUS language teachers
know how to use and apply the methodologies, strategies and context language in
their classes in order to generate a significant students‟ learning process. It is based
on teachers‟ background that show the way teachers have improved their
performance in class as they include their knowledge and experience in the teaching
process. Through their experiences, they learn how to behave in a class and manage
different situation in front of students. Another issue is related to how CLUS
language teachers incorporate their previous studies even if they do not have
pedagogical studies, but they must integrate all their knowledge in order to make
their classes more effective. In this way, CLUS language teachers are able to share
what they know in an easy, comprehensible and adequate manner.
In addition, we establish that teachers‟ connection with students facilitates the
teaching and learning process. This relationship is inside and outside the classroom
in order to motivate and engage students with the language and with the English
classes. At this point, a good relationship between teachers and students permit the
class to be agreeable for both to achieve the goals of the class.
Having analyzed and contrasted CLUS language teachers‟ beliefs with its
theory provided by Kagan (mentioned in Borg, 2006); these assumptions that are
focused on the teaching process are consistent with the data we gathered from the
battery test, interviews and questionnaires. In addition, theory presented by
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Salyer(mentioned in Borg, 2006, p.36) about beliefs states that the concept considers
a philosophical and psychological perspective. We came to the conclusion that these
two theories about beliefs are accurate with the data we gathered for our case study
in the way that teachers had certain knowledge and assumptions about being a
language teacher based on their having looked up their teachers and their past
experiences.
In the case of theory about teachers‟ attitudes, we encounter that it is also
accurate, since CLUS language teachers reveal their thinking about being a teacher
through their attitudes. Theory says that attitudes are a very important part in
teaching because this affects directly the students. CLUS language teachers have this
premise in mind, because they all agreed in saying that being motivated and have a
good attitude is a key element for keeping their students motivated.
In pedagogic field this research project will help to the future practice-teachers
to understand English language teachers‟ beliefs and attitudes. These teachers‟
beliefs and attitudes are composed by sets that help future teachers to follow certain
behaviors inside the classroom and to make aware the way to improve future
teachers‟ classes. Also this research project will make sure to future teachers to
create their own beliefs and attitudes; and follow the best way to improve and to call
students‟ attention for an English class.
This research project provides to the future English teachers supports in order
to understand that teaching is a complex world. Through this research, future
practice-teachers will recognize that those aspect are connected each other in order to
generate an effective teaching and learning process. They will identify and assimilate
the importance aspects about being an English teacher and the way to teach. It means
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that, teachers how to know students‟ interests, level and context because it is
essential that we know how to handle the situations inside the classroom and have to
incorporate in their classes‟ strategies, methodologies and context language in order
to create effective classes and encourage learners.
Another pedagogical implication is the fact that English teachers will be able
to notice and to recognize their own strengths or mistakes. If they have strengths,
they will use it more frequently and they will notice that it is a good tool while
teaching because if students see that a teacher has no strengths, they will perceive it
and the class can turn a little bit disappointing for students and for the teacher. On the
other hand, if the teacher has a mistake he/she will be able to accept and to change it.
The most significant elements that we found along beliefs and attitudes
categories are life career experiences (background), academic knowledge, social
recognition, teachers‟ and students‟ relationships and motivation. These facts were
found in the instruments applied at CLUS. Teaching is not just a process that
involves knowledge but as well it is about a human response and it contributes to the
development of the country.
Finally, this research is important in the teaching field because it makes
teachers realize that motivation is not only important for students but for teachers
too. This means that motivated teachers work better and have a better disposition in
class; this aspect can be translated into a better classroom environment and a more
successful learning process. This research project is not only important to be taken
into account by teachers, but also by the whole academia, because it helps everyone
to work better to fulfill the students‟ needs.

SOLVING THE JIGSAW OF BEING AN ENGLISH TEACHER AT CLUS

After our research, we concluded that being an English teacher is not only a
matter of knowing the language; it is not a matter of academia either. Being an
English teacher is a conjunction of experiences, academia, motivation and language.
For CLUS language teachers, their profession is much more than a job. They are in
constant learning because they believe they have an influence in students‟ lives. This
is why teachers are always trying to keep their students motivated to learn English.
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Annexes
6. Instruments: Battery Test

SOLVING THE JIGSAW OF BEING AN ENGLISH TEACHER AT CLUS

SOLVING THE JIGSAW OF BEING AN ENGLISH TEACHER AT CLUS

SOLVING THE JIGSAW OF BEING AN ENGLISH TEACHER AT CLUS

SOLVING THE JIGSAW OF BEING AN ENGLISH TEACHER AT CLUS

Interviews: Questions about CLUS language teachers „beliefs and attitudes
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Observation Log: CLUS language teachers‟ beliefs d attitudes
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Questionnaires: CLUS language teachers‟ beliefs and attitudes
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